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Attachment 12c 
 
CASE STUDIES - IRELAND 
 
CONTEXT  

In Ireland The second level school (secondary school) span is predominantly a six-year cycle, taken 

by ages 12 to 18.  The terminology of "lower secondary" and "upper secondary" is not used in 

Ireland, but the terms "Junior Cycle" and "Senior Cycle" are commonly used.  Apart from internal 

school tests, there are two key public examinations taken by students – the Junior Certificate (age 

15/16) and the Leaving Certificate (age 17/18).  These are external examinations set by the State 

Examinations Commission. A great deal of public attention is focused on the Leaving Certificate 

Examination as entry to third level education is closely linked to the results achieved by students at 

this examination.  Every year a small group of students leave school without qualifications, some of 

them without attempting any of the State examinations.  For many of these young people, their 

experience of school has been one of failure and alienation.   

 
Regionally 
 
2005 
Clare  

1384 sat Leaving Cert and Junior 
Cert  

95.95 Sat Junior 
Cert  

91.69 Sat Leaving 
Cert 

 

2006 
Clare  

1402 sat Leaving Cert and Junior 
Cert 

95.51 Sat Junior 
Cert  

90.15 sat Leaving 
Cert  

 

Locally – In Ennis Community College 

2010/11       

96.5% sat Junior Certificate -   

3.5 % left school prior to Junior Certificate 

3.6% left school after Junior Cert before completing upper secondary school. 

92.9% sat Leaving Certificate -  

 
Ennis Community College is a large urban based co-educational secondary school which caters for 

students from 28 different nationalities and ethnic groups.  The College is classed as a Band 1 DEIS 
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(Delivering Equality of Opportunity in Schools) school and is therefore seen as catering for 

students from disadvantaged backgrounds providing a vocational focus.  Many of the students from 

other nationalities have little English and in some cases none.  And many of their parents are in a 

similar situation.  Due to financial constraints and language difficulties amongst many of these 

families education at 2nd level is not always a high priority among parents or students and this in 

turn leads to early school leaving with no certification or qualification which makes gaining 

meaningful employment very difficult for them. 

 

Students from Irish traveller and Czech / Slovak (Roma) communities are the most likely to drop 

out early.  These two communities alone account for 28% of the total school enrolment and very 

few of these would attend school beyond the age of 16 (the earliest age at which students can 

legally leave school in Ireland) with many of the leaving school, or at least attending poorly, well 

before this. This makes it very difficult for them to gain employment and can lead to anti-social 

behaviour as there is little else for them to do but walk the streets.    33% of the school population 

has a diagnosed special educational need another risk factor in relation to early school leaving.  Out 

of a total school population of 260 students we have 28 different nationalities with varying degrees 

of English fluency.   Anecdotally, it was believed that boys were more likely to drop out of school 

early in Ireland.  However recent figures issued by the Department of Education and Skills have 

shown that girls are now more likely to drop out.  This has forced us at Ennis Community College 

to change our way of thinking in relation to focus on retention.   

 

The traditional education system suits many students well but some students are just not suited to it.  

Many schools are not in a position to do things differently due to lack of resources and skill sets 

amongst teachers.  For example, at Junior Certificate level (the state exam taken by students at the 

end of their 3rd year at secondary school, aged 15 or 16) most students are required to take exams in 

11 or 12 subjects with a significant academic as opposed to practical leaning.  For students who are 

not academically gifted, this can pose major problems in relation to both discipline and retention.  

But in Ennis Community College we have the School Completion Programme and exceptional 

teaching staff who are able to do things differently in order to ensure different and success 

educational outcomes for all our students.  

 

Ennis School Completion Programme: 

In 2000 in the Ennis Area School dropout for those under 15 year was at 25.4%. Across Ireland in 

2003 in an effort to support children dropping out of school SCP (Schools Completion Programme) 
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was put in place with its primary aim of: “breaking the pattern of early school leaving and tackling 

educational disadvantage” Ennis Schools Completion Programme is Based in Ennis, Co. Clare - a 

large urban town in west Ireland and works with one secondary school and four feeder primary 

schools (schools where students tend to transfer from the primary schools straight to the secondary 

school).  The project has 100% transfer rate from Primary school (12/13 years of age) to the 

Secondary school system.  But work to ensure students continue to sit a junior Certificate and 

ultimately a leaving certificate is considerably more of a challenge. Ennis Schools Completion 

Programme  

adopts the following aims to govern its work: 

1. To retain young people in the formal education system to completion of the Senior Cycle, or 

equivalent. 

2. To improve the quality of participation and educational attainment of targeted children and 

young people in the educational process. 

3. To bring together all local stakeholders (home, school, youth, community,  statutory and 

voluntary) to tackle early school leaving. 

4. To offer positive supports in primary and post-primary schools towards the prevention of 

educational disadvantage. 

5. To encourage young people who have left mainstream education to return to school. 

6. To influence in a positive way policies relating to the prevention of early school leaving in 

the education system. 

 

Ennis SCP is based on a number of principles: 

1. The programme is based on the principle of partnership. Schools (primary and post-

primary), parents and relevant agencies collaborate formally through Local Management 

Committees and informally through the Local Co-ordinators. 

2. The programme is young person-centred. Each targeted young person at risk of early school 

leaving has supports tailor-made to suit his or her personal and academic needs. 

3. The programme is preventative. Young people at risk of early school leaving are supported 

from an early age in recognition that home, school, environmental, social and economic 

factors influence the patterns of early school leaving. 

4. The programme is based on a 'bottom-up' approach. A range of supports are offered in each 

cluster (project area) depending on local needs, being mindful that local factors can 

influence early school leaving. 
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5. The young person's inclusion in the programme is based on an agreed set of criteria 

targeting those most at risk of early school leaving. 

6. A whole-school approach can be utilised in order to minimise the potential for 

stigmatisation of particular young people at risk of early school leaving. 

7. Supports are offered In-school, After-school, Out-of-school and during Holiday time in 

recognition of the fact that continuous support must be given to young people at risk of early 

school leaving 

In Ennis Community College we support 125 students at risk of early school leaving 89 who are 

high risk out of a cohort of 260 students.   We profile each student and the level of support they 

receive is dependent on targeting scores based on a point system of at risk of early school leaving 

indicators out of a total possible 15 points –  

Family	  history	  of	  early	  school	  leaving/absenteeism	  (1	  point)	  	   	  
• Poor	  and/or	  inconsistent	  attendance	  (2	  points)	  	  
• Literacy/numeracy	  difficulties	  (2	  points)	  	  
• Behavioural	  /emotional	  difficulties	  (2points)	  	  
• Family	  circumstances	  (2	  points)	  	  
• Member	  of	  minority	  group	  (1	  point)	  
• Indication	  of	  socio-‐economic	  deprivation	  (1	  point)	  
• Referral	  from	  statutory	  agency	  (2	  points)	  
• Poor	  level	  of	  academic	  achievement	  (2	  points)	  	  	  
	  

TARGETING	  LEVEL	  

• High	  (10-‐15points	  )	   	   	  
• Medium	  (5-‐10	  points	  )	   	   	   	   	  
• Low	  (0-‐5	  points	  )	  

Each of these students are then offered multidimensional strategies and supports depending on need 

which consist of all or a combination of the following: 

o Educational support 

o Behavioural support 

o Therapeutic support 

o Personal/ social development programmes 

o Parent work 

o Holiday time supports 

o Liaising with other agencies 

x
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o In school initiatives 

o Out of school initiatives 

o Alternative learning opportunities  

 

Institutional implementation  
Ennis Community College and Ennis Schools Completion Programme have worked intensively 

over the last 12 years to assess need and have put in place specific programme and initiatives to 

tackle early school leaving and increase engagement in the school system.  The three which have 

been most effective over time are: 

1. Orbital programme  

2. Withdrawal timetables  

3. Practical subjects  

 

In the past 14 years Ennis Community College by supporting targeted students in the School 

Completion Programme have decreased dropout rates by between 15-20%.  
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CASE STUDY 1 

ORBITAL – Outdoor Resources Brought into Teaching and Learning 

Ennis Community College offers the Orbital programme to 2nd year students.  The programme is 

funded, staffed and provided through collaboration between Ennis Community College, Ennis 

Schools Completion Programme, Co. Clare VEC, Burren Outdoor Education Centre, Ennis West 

Partners Bus Company, Clare Sports Partnership and supported by JCSP. 

Orbital is about learning outside the classroom and is based on a model of experiential learning and 

offers the students at Ennis Community College the opportunity to experience the curriculum in 

action. Orbital takes place on Tuesdays from 9.40 am to 12.35/1.15pm for 2nd year students on two 

week rotation and involves visiting sites in Ennis and its surroundings towards Shannon, Limerick 

and the Burren. 

Why is Orbital part of the Curriculum in Ennis Community College? 

Some students have difficulty understanding educational concepts in the classroom environment.  

What may have seemed less interesting and abstract in the classroom becomes exciting and alive 

when experienced for real on these visits.  It is difficult within a classroom environment to always 

demonstrate the practical use of a concept or to show how a concept might practically inter-relate 

with other subjects/situations.  With teachers input and suggestions of visits, timing and destinations 

the visits can correlate directly with the teaching with the classroom thus increasing the learning 

outcomes for each individual student. 

“Tell me and I will forget, show me and I may remember, involve me and I will 

understand”          Confucius 

Current research indicates that experience based learning is highly effective with students with 

emotional behavioural difficulties and those with other special needs and has been proven to 

increase retention rates up to75%.  Orbital focuses on ‘practice by doing’ it also provides a focus on 

building self-esteem, self-confidence and promotes within students good team building and group 

work skills.  

“For the things we have to learn before we can do them, we learn by doing them”                                                                                                                                                     
Aristotle           

What is the purpose of Orbital?                                                                                                                                                                                                                                                                     

1. To engage students tangibly with educational concepts relevant to the Junior Certificate 

syllabus.  This is achieved through teacher collaboration and school planning in a practical 

manner that will most benefit each students approach to the Junior Certificate. 
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2. To enhance and support the curriculum and the learning experience, outcomes and 

opportunities of each student by catering to the diverse learning styles and educational needs 

that are present in the classroom. 

3. To complement the teaching in the classroom through teachers participating in planning 

curriculum and visits, worksheets and suggesting expected learning outcomes. 

4. To provide opportunities for students to become more aware of their local environment and 

become critically aware of what has happened historically and what is now going to sustain 

and develop their community 

5. To provide students the opportunity to become more aware of their own strengths and 

weaknesses.  Through preparation for the visits, linking visits to classroom teaching, 

activities and learning on visits.  

SCP staff work with the school by offering alternative learning and educational provisions such as 

the ORBITAL (Outdoor Resources Brought Into Teaching and Learning) to cater for the students 

who due to educational needs, behavioural difficulties or language difficulties  cannot engage fully 

with the mainstream curriculum.  

Outcomes: 

1. Students can engage in the curriculum in a different way 

2. Teachers can be innovative with the trips, learning and curriculum 

3. Provides visual cues for learning- photographs used in classroom 

4. Students access resources and  amenities throughout their county where otherwise they 

would not have the opportunity to  

5. Provides an alternative to the textbook for students with special educational needs  or 

difficulty with English  
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Team Building :problem solving 

 
Linking with local employers 

 
The living textbook – history  

 

Enhancing team work and commnuication skills  

 
Learning about world of work, career and 
apprentice opportunities  

 
 
History in Action -  
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O.R.B.I.T.A.L. Review 

2012-2013 

O.R.B.I.T.A.L. was reviewed this year by a number of ways; 

1. Student Questionnaire. 
2. Student Brainstorm session. 
3. Staff Questionnaire. 
4. Cross staff selection meeting.  

Diagnostic Window of the programme;  

What’s working well What’s not working well 
 

ü Teachers accompanied 
students on the trip relevant to 
their subject.  

 
ü Staff came forward with their 

suggestions and the planning 
was done based on their 
requests for same.  
 

ü Provision of jackets and wellies 
for each student weekly should 
they require same. 

 
 
 

 
ü Monday- not the ideal day.  

 
ü The ecology trip was proposed 

as a seashore habitat but 
Dromore and the woodland 
was used – this suited best for 
planning but wasn’t the initial 
request from the dept.  
 

ü Some reluctance from students 
to be actively participative on 
the trips. Perhaps this is due to 
a lack of confidence.  

Overall the reaction is one of positivity. The students had a number of grievances in 
relation to the project, namely;  

• The bus was small 
 

• The loss of a school tour due to their participation in the programme – this is 
something that needs clarification going forward. ORBITAL should not be 
considered a ‘tour’ replacement as it should be viewed as a separate entity 
and programme to support their learning.  

 
• The highlights of the year were the gymnastics, rock climbing and cliffs of 

Moher trips.  
 
 

Ø Speaking to the teachers at the meeting (most of whom had no 
involvement with the programme), they were positive of the benefits of the 
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programme. There was an awareness of it among the staff and were willing 
to participate when the opportunity would arise. It was said that any 
teacher is welcome to suggest a trip which would fit into their curricular 
needs and support the environmental aspects of learning which ORBITAL 
delivers.  
 

 
Ø One overall feeling was that Monday was not the ideal day to run the 

project. Given students inability to remember the plan etc., a day later in the 
week would be good as we could remind students of the trip and 
requirements for same.  

 
Ø While the programme hasn’t appeared to have any major impact on the 

attendance of students, it has been a huge support to the needs of the 
students in second year. Many were able to verbally recall their experiences 
on the trips and we’re hopeful that the full benefits will be reaped next year 
as the students prepare for their Junior Certificate exams.  

 
Ø Teachers who participated in the trips were very pleased with the overall 

organisation and communication of the events as they occurred. Staff were 
appreciative and recognised the benefits that the trips made to their 
subjects.  
 

Ø Trips were ranked in order of favourite to least favourite were as follows; This 
was taken by a group of 28 students present on the day of the display, May 
20th 2013 
 

1. Gymnastics Trip 
2. Rock Climbing 
3. Cliffs of Moher 
4. Ecofarm 
5. Microsemi – factory visit 
6. Ennis Town Walk 
7. Dromore Woods 
8. Kilfenora Heritage Centre 

 
Ø In conclusion we recommend the following  

o moving the day, 
o Further increase links to revision of material via the photos taken for both 

next year’s second and also third years as they prepare for their Junior 
Certificate Exams.  
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CASE STUDY 2 

PRACTICAL SUBJECTS – SUPPORT CLASSES  

If young people are to lead fulfilled lives, achieve their full potential and contribute 
positively to their society as adults, they need to make full use of the opportunities available 
to them, in particularly during adolescence.  They need to be empowered to take informed 
decisions about their futures and enabled to develop the skills necessary to turn their 
dreams into reality. 

 
Young people going through adolescence are faced with many decisions.  If they come from 
deprived backgrounds with limited opportunities for developing the sound skills necessary 
for success they are less likely to do well at school.  Without success at school they have 
reduced opportunities to continue into further education and training and subsequently 
obtain satisfying work as adults.  Underachievement at school is an early indicator that 
something may be very wrong, if this leads on to occasional truanting and eventually 
dropping out of, or excluded from school , a young person is at a very severe disadvantage, 
and is more likely to be involved in other “risk” behaviours. 

 
One major factor influencing young people’s lifestyle is their self-esteem, self-image, and 
their view of what life holds for them, whether the future is worth waiting for.  If their 
perception is that their future is bleak, with very little chance of obtaining work and a 
reasonable income, then they will live for the present and obtain their self-esteem from their 
peers through whatever activities give immediate gratification.  The misuse of drugs, 
irresponsible sexual behaviour leading to unintended pregnancy or HIV/Aids and criminal 
activity are all potential consequences of a no hope attitude to life. 

 
All these behaviours are related, so that any programme intended to address “risk” must 
first address the underlying problems, not the symptoms.  In other words, a holistic 
approach is needed which emphasises the importance of individual empowerment rather 
than focus on a single issue. 

 
(Working with young people at risk – a discussion paper, Hoskins John, 1996) 

 

The history of the development of Irish technical education traces back to from the first Mechanics’ 

Institute in Dublin in 1824, to the first Technical School (Kevin St.) in 1887, the Vocational 

Schools of the 1930s and the Community Colleges of the 1980s.   Vocational Education 

Committees (VEC) were originally created by the Vocational Education Act 1930, as successors to 

the Technical Instruction Committees established by the Agriculture and Technical Instruction 

(Ireland) Act 1899. The original purpose of the committees was to administer continuation and 

technical education for 14 to 16-year-olds. Continuation education was defined as "general and 

practical training in preparation for employment in trades", while technical education was 

described as "pertaining to trades, manufacturers, commerce and other industrial pursuits". To this 

end the VECs were charged with the duty of setting up and maintaining vocational schools. 

Through their dedication and determination, Ireland became endowed with a statutory system of 
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education that is democratically controlled, multi-denominational, co-educational and highly 

responsive to local and emerging needs.  From early in the last century there was a firm focus on the 

delivery of practical subjects for all students in the Irish educational system.  Students are offered 

practical subjects from the age of 12 to cater for all learning styles and abilities with the focus of 

getting them work ready.  

 

In a secondary school like Ennis Community College which is classed as a Band 1 DEIS 

(Delivering Equality of Opportunity In Schools) school catering for students from disadvantaged 

backgrounds providing a vocational focus,  many of the students from other nationalities have little 

English and in some cases none.  And many of their parents are in a similar situation.  Due to 

financial constraints and language difficulties amongst these families education at 2nd level is not 

always a high priority with parents or students and this in turn leads to early school leaving with no 

certification or qualification which makes gaining meaningful employment very difficult for them. 

Students from Irish traveller and Czech / Slovak (Roma) communities are the most likely to drop 

out early.  These two communities alone account for 28% of the total school enrolment and very 

few of these would attend school beyond the age of 16 (the earliest age at which students can 

legally leave school in Ireland) with many of them leaving school, or at least attending poorly, well 

before this. This makes it very difficult for them to gain employment and can lead to anti-social 

behaviour as there is little else for them to do but walk the streets.    33% of the school population 

has a diagnosed special educational need, another risk factor in relation to early school leaving.  Out 

of a total school population of 260 students we have 28 different nationalities with varying degrees 

of English fluency.    

 

This profile of student has traditionally struggled with the more academic subjects and 

underachievement and low grades would be common.  The College has put effort and resources into 

ensuring a wide variety of practical subjects are available to students with 7 choices in the Junior 

Cycle. This practical focus gives the students the opportunity to succeed in subjects which most 

interest them and provides an opportunity to overcome barriers to education.  

 
DEIS has enhanced delivery of services to disadvantaged students by its stated aim; “the challenge 

for the education system is to work, in partnership with others, to overcome as many of these 

barriers as possible in a way that is learner-centred, systematic and effective in terms of educational 

outcomes”. (DES, 2008, p.3)   DEIS identifies the barriers to school achievement as “often caused 

by issues outside the education system”. (DES, 2008, p.15)  From financial, family, health issues to 
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cultural or social community concerns the students of DEIS schools face far greater obstacles to 

achieving and completion of school. Concentration of large numbers of students from one socio 

economic background compounds this exclusion and often leads to lack of motivation or direction 

within school. Coupled with lack of familial interest and support for education the barriers often 

become too great to overcome.   Underachievement is a fact in disadvantaged schools and was 

recently outlined within the National Competitiveness Council’s (NCC) Statement on Education 

and Training;  

 

“While the nature of educational attainment is multi-faceted and schools alone cannot solve 
deep rooted societal problems, there is a need to ensure that the programmes in place are as 
effective as possible. Concerns remain over the quality of education in disadvantaged areas” 
(NCC, 2009, p15.)  

 

DEIS aspires to the concept that the education system is inclusive and enables every student to 

reach their potential. Education is viewed as “critical in nurturing children’s development across a 

range of intelligences and skills, and in laying the foundations for successful participation in adult 

life”. DEIS aims  

“to challenge under-achievement in schools, which can have profound consequences for 
children and adults in later life, not only in terms of economic uncertainty, but also in terms 
of well-being, health, self-esteem and participation in family and community life.  

 

In an effort to stop children dropping out of school, the School Completion Programme (SCP) was 

set up in 2003 through DEIS with its primary aim of “breaking the pattern of early school leaving 

and tackling educational disadvantage” 

“Underperformance at primary level means that significant numbers of Irish children enter 
second level schools at a disadvantage and with a limited range of skills. The 11.5 percent of 
Irish people aged 18-24 who have not completed the Leaving Certificate or equivalent 
remains too high. There are significant concentrations of underperformance in certain 
locations”. (FORFÁS) 

 
 
SCP works in the Community College to enhance the supports offered by the school by providing  

• Individual tuition 
• Individual practical withdrawal classes 
• Small group practical classes 
• In class supports for students 
• Individual tuition 
• Support with completing practical tasks and briefs 
• Support with written exam preparation  
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Increased participation and sense of success amongst students and building on practical transferable 

skills fits into the National Skills Strategy aim which states that 

 
“in order to achieve the participation targets set in the National Skills Strategy, patterns of 
educational disadvantage in Irish schools must be tackled. Investments in tomorrow’s labour 
force should begin as early in life as possible”. 

Additional supports are provided in the following areas:  

• Home Economics  
• Woodwork 
• Metalwork  
• Art 

Home Economics  

Home Economics is a subject where students learn how to take care of themselves, others, their 

homes and their environment. As Home Economics is a very practical subject, they carry out a lot 

of activities in school and at home. 

 

Students are shown how to use the information they have learned in everyday life; from looking 

after themselves, to shopping and caring for others.  They gain experience at managing their 

resources and time. 

 

There are many jobs and careers that they can work in, e.g. chefs/cooks, catering, fashion and 

textiles, child care, teaching, food industry, tourism, and health and nutrition. 

 
Woodwork 

Materials Technology Wood (MTW) is one of the technology subjects offered at Junior Cycle. In 

MTW students learn to design small projects and the skills required to use tools and equipment to 

make these designs. They work mainly with wood but also with other materials.   

 

Students learn the correct procedures to follow when developing an idea into a finished artefact e.g. 

a piece of furniture or a child’s toy etc.  They are able to identify different trees, recognise their 

importance to us and our environment and learn the skills to make objects from wood and know 

how to apply appropriate finishes to them, e.g. paint, varnish, stain or polish. 

	  
Metalwork 

Metalwork is one of the technology subjects offered at Junior Cycle. It is an activity-based course 

focusing on metal, how to work with it and how to assemble different parts. Other materials such as 
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plastics and wood are also investigated and used in project work. Students work with basic 

electronic components too. 

 

Students learn how to assemble these materials into useful and interesting items know the most 

suitable finish to apply to their projects. 

 
Art 

In Art, Craft & Design students have the opportunity to create images and objects using a variety of 

tools, materials and special equipment. To understand Art, Craft, Design it is important to make 

things oneself so that one learns and understand by doing 

 

Many of the skills students learn while studying Art, Craft and Design are very useful outside of 

school and in whatever job they choose to do in the future. There are many career opportunities in 

Art, Craft and Design - areas such as: photography, illustration, interior/industrial/fashion design, 

education and architecture. 

	  

Providing additional supports to students in these subjects and ensuring they have success and 

better grades changes their often-held perception that their future is bleak and that they  have very 

little chance of obtaining work and a reasonable income to one of success and personal satisfaction 

with a personal relevance for the future.  
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Out	  of	  the	  40	  students	  who	  completed	  the	  junior	  cycle	  course	  it’s	  worth	  considering	  that:	  

• 2	  students	  studied	  4	  practical	  subjects	  as	  part	  of	  the	  junior	  cycle	  course	  
• 15	  students	  studied	  3	  practical	  subjects	  as	  part	  of	  the	  junior	  cycle	  course	  
• 17	  students	  studied	  2	  practical	  subjects	  as	  part	  of	  the	  junior	  cycle	  course	  
• 6	  students	  studied	  1	  practical	  subject	  as	  part	  of	  the	  junior	  cycle	  course	  

It	  is	  also	  worth	  noting	  that	  out	  of	  the	  40	  students,	  32	  students	  took	  at	  least	  2	  practical	  subjects	  as	  part	  of	  
the	  junior	  cycle	  course.	  
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SCP	  Involvement	  

When	  this	  year	  group	  initiated	  the	  junior	  cycle	  course	  at	  the	  school	  there	  was	  56	  attending.	  	  

	  

It	  is	  important	  to	  note	  that	  out	  of	  the	  8	  students	  who	  dropped	  out,	  six	  of	  them	  were	  members	  of	  the	  
traveling	  community.	  	  

SCP	  were	  supporting	  34	  students	  from	  this	  group.	  These	  students	  were	  targeted	  for	  various	  reasons	  but	  all	  
shared	  the	  risk	  of	  dropping	  out	  of	  the	  education	  system.	  The	  final	  chart	  demonstrates	  how	  many	  of	  the	  
students	  out	  of	  these	  35	  students	  succeeded	  in	  completing	  the	  junior	  cycle	  course	  through	  the	  support	  of	  
SCP.	  

	  

 

72	  %	  

14	  %	  

14	  %	  

Junior	  Cycle	  CompleEon	  

Students	  who	  completed	  junior	  
cycle	  

Students	  who	  transferred	  to	  
another	  school	  

Students	  who	  dropped	  out	  of	  
school	  

76	  %	  

21	  %	  

3	  %	  

Targeted	  Students	  

Successful	  students	  

Traveler	  Students	  who	  dropped	  
out	  

Other	  students	  who	  dropped	  
out	  
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CASE STUDY 3 

WITHDRAWAL CLASSES   

Background to Withdrawal Classes  
 
Every year a small group of students leave school without qualifications, some of them without 

attempting any of the State examinations.  For many of these young people, their experience of 

school has been one of failure and alienation. 

 

The Junior Certificate School Programme (JCSP) was introduced by the Department of Education 

and Science in September 1996 as an intervention within the Junior Certificate specifically aimed at 

those students who are potential early school leavers.    

 

The Programme is designed to ensure that these young people can benefit from their time in school 

and enjoy the experience of improvement and success.  It does this by providing a curriculum 

framework which will assist schools and individual teachers in adopting a student centred approach 

to education and in providing students with a programme to meet their individual needs.   

 

It sets out to make the experience of school relevant and accessible to those young people who find 

it difficult to cope with the school system and who would benefit from support in working towards 

the aims of the Junior Certificate.   

 

The JCSP approach involves: 
 
• Analysing students' strengths and weaknesses and taking note of any specific recurring 

difficulties 
 

• Planning programmes of work which both build on students' abilities and address the main 
obstacles which hinder their progress 

 
• Engaging in dialogue with young people and their parents regarding their needs and their 

progress in school 
 
 
In addition to reinforcing the general aims of the Junior Certificate, the JCSP addresses the main 
obstacles which hinder some young people's success in their second-level school career e.g. 
 
• The lack of certain basic knowledge and skills which are necessary for coping in the second-

level school.  These include, but are not confined to, competence in literacy and numeracy 
 
• Difficulties with social interaction not only with teachers, but with peers.  Students who have 

prolonged experience of failure in school often lack self-confidence and have poor self-
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esteem.  This can affect their academic performance as well as their social experience in 
school. 

 
• The number and variety of subjects and subject teachers in second-level schools, which 

contrast with the more integrated experience of the primary school.  The fragmentation of the 
subject centred curriculum can be especially problematic for some young people at the transfer 
stage between primary and second-level school. 

 
 

The Junior Certificate School Programme provides schools and teachers with a focus for identifying 

and addressing these issues before they develop into major problems. It also assists teachers to take 

appropriate action if these are already causing young people to have difficulties with school. 

 

Students who may be at risk can be identified at an early stage in their school careers.  Schools 

whose staff is experienced in working with young people who have experienced failure during 

schooling and/or who are under-achieving have noticed that many students who fail or drop out 

display a combination of the following indicators: 

 
• Poor attendance or truancy; 

• Serious difficulties in the primary school; 

• Difficulty with some of the basic skills and knowledge which are necessary for coping with 

second-level school, for example, reading, writing and numeracy; 

• Signs of being alienated or disaffected and non-co-operative behaviour such as disrupting 

class or withdrawal from school life; 

• Difficulty in getting along with their peers especially in the case of those who show signs of 

poor self-esteem. 

 
 
The JCSP Curriculum Strategy 
 
The Junior Certificate School Programme operates within the Junior Certificate curriculum.  It 

follows the curriculum framework set out for the Junior Certificate, which is re-focused to cater for 

JCSP students.  

  

It is an intervention into the Junior Certificate and not an alternative to it. It helps to make the 

curriculum accessible and relevant to young people who would benefit from a different approach to 

the Junior Certificate. 
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All JCSP students follow at least the courses leading to the Foundation Level examinations in 

English and Mathematics, and a suitable course in Irish.  Other subjects are included in their 

timetable, following consultation between school authorities and parents.  Most students follow a 

Junior Certificate programme very similar to that of their peers. 

 

The JCSP curriculum strategy involves: 

 
• Cross-curricular work which helps to locate discrete skills and knowledge in a meaningful 

context, which reinforces learning across subject boundaries and which promotes team-work 
among teachers.  It also continues the integrated thematic approach of the primary school.  
Time is provided to schools for teachers to meet and plan the cross-curricular activities. 

 
• Basic skills development relevant to many areas of the curriculum and which are important 

for managing daily life, both inside and outside school.  These include, but are not confined 
to, literacy and numeracy. 

 
• Personal and social development which enhances self-esteem and the ability to relate well to 

other people.  All areas of the curriculum have the potential to contribute here. 
 
 
Adoption of this curriculum strategy will influence key aspects of classroom practice and, in 

particular, will facilitate the use of an extended range of teaching methods. 

 

 
The content of the courses which JCSP students follow emphasise: 
 

• Skills, knowledge and concepts selected from Junior Certificate subject syllabuses, which 
best explore the aptitudes and abilities of these young people 

 
• Key skills, knowledge and concepts which are essential for students' progress in all areas of 

the curriculum and which are not always explicitly stated in Junior Certificate subject 
syllabuses.  Examples include reading, use and care of tools and equipment, manual 
dexterity 

 
• Personal and social development, addressing issues such as life skills, relationships, self-

esteem and substance abuse. 
 
 
Ennis Community College- Development of withdrawal classes  
 
In Ennis Community College and Ennis Schools Completion we adopt the JCSP programme based 

on local and student’s needs.  In 2nd year and the start of 3rd year we reassess the students’ abilities 

and strengths and the students are placed in targeted JSCP class according to needs to ensure the 

best possible educational outcomes in the Junior Certificate. 
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This JCSP class consists of: 

• Smaller class numbers (15 max) 
• Reduced subject loads –down from 13 to 7/8 
• Specialised teaching  
• Differentiated learning 
• Focus on numeracy and literacy skills 
• More emphasises on practical subjects  

 
Despite this level of support some students are unable to manage even in this supported class the 

due to a variety of different reasons: 

• Behavioural issues  
• School refusal 
• Poor or inconsistent attendance 
• Poor educational attainment 
• Expressing that they will leave school 
• Family circumstances 
• Feuding  
• A significant number of suspensions  
• Students who are likely to be expelled from school 

 
For these students Ennis Schools Completion Programme has put in place a withdrawal programme 

to ensure educational progression and attainment this programme is based on an adapted JSCP 

programme that consists of: 

• In school withdrawal 
• Students attend school for a reduced number of hours 
• Students take 6 subjects for Junior certificate -3 academic, 3 practical 
• Strong emphasis on students strengths  

 
 
We offer this is two ways: 

1. Separate teaching - one teacher to two students  
2. In mainstream on a reduced day - with support staff present  

 
The decision to provide this level of support in terms of withdrawal classes is taken in consultation 

with: 

• School management 
• Students 
• Parents/care giver  
• Guidance counsellor- re: progression and attainment  
• On the recommendation of – 

o Clinical psychology 
o Child and adolescent mental health services 
o Social work department  

 
The withdrawal classes require a significant of planning and staffing on top of a government funded 

JCSP initiative which is designed to cater for the most educationally disadvantaged students.  But In 
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Ennis Community College School It is imperative that students leave school with an educational 

qualification to break the cycle of generational drop-out and lack of educational attainment.   In the 

2012-2013 SCP and resource department supported the 12 student most at risk of dropping out of 

school through withdrawal.  

Students 2012-
2013  

Withdrawal 
type  

Year  Completed 
year  

Exams  Returned 
2013-2014  

Student A  Mainstream 
reduced 
timetable 

1st  Yes  In school  Yes  

Student B Separate 
teaching  

2nd  Yes  In school  Yes  

Student C Separate 
teaching 

2nd  Yes  In school Yes  

Student D Separate 
teaching 

2nd  Yes  In school Yes  

Student E Separate 
teaching 

2nd  Yes  In school Yes  

Student F  
 

Mainstream 
reduced 
timetable 

2nd  Yes  In school  Yes  

Student G Mainstream 
reduced 
timetable 

2nd  Yes  In school  Yes  

Student H Mainstream 
reduced 
timetable 

2nd  No In school  No 

Student I Mainstream 
reduced 
timetable 

2nd  Yes  In school  Yes  

Student J Mainstream 
reduced 
timetable  

3rd  Yes  Junior 
Certificate  

Yes – senior 
cycle  

Student K  Mainstream 
reduced 
timetable 

3rd  Yes  Junior 
Certificate 

Yes – senior 
cycle 

Student L Mainstream 
reduced 
timetable 

3rd  Yes  Junior 
Certificate 

Yes – senior 
cycle 

 

 

 

 Number Targeted  Number Completed Success Rate  
Withdrawal Classes  12 11 91.7% 
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Outcomes: 

1. 11 finished the 2012/2013 academic year who wouldn’t have done so without intensive 

withdrawal support 

2. The 3 students in 3rd year (junior certificate year ) sat the Junior Certificate exam  

3. 11 Student finished the year successfully having either taken school exams or state exams  

 

 

	  

 

 


