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Attachment 12d 
 
CASE STUDIES - NORWAY 
 
CASE STUDY 1 - Systematic Student Development 
 
1. Context 
At the beginning of the year 2001 the drop out rate at Haugaland Upper Secondary school 
was very high (approx. 13%).  This rate was very high and needed to be reduced drastically.  
The reasons for the students dropping out varied, but for many it was a case of the students 
being tired with the school system, personal problems, re-election of their program area or a 
combination of these facts.  As part of combating these problems, the “Systematic Student 
Development” program was introduced.    
 
2. Institutional implementation 
 
a. Aims 
The aims of the Systematic Student Development program are to provide a closer follow-up of 
the learner during their time at school as well as improving the teachers view of the student.  
The method will also develop the student’s ability both professionally and personally.  
 

Purpose of systematic student development 
a. To promote learning and development of the student ensuring that the training is in 

accordance with the curriculum 
b. To fulfil statutory responsibilities 
c. To develop good learning environments thereby creating learning outcomes that lead 

to more students completing secondary education. 
 
Through: 

● Caring about the student. Building positive relationships 
● Positive feedback 
● Developing and implementation of good systems and procedures 
● Developing and adopting good pedagogical tools 
● Distinct class management 
● Good cooperation between school and home 
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Achieves: 
● The student is “seen” 
● The student experiences higher achievement and increased motivation 
● Provides a calm and structured classroom 
● Improves learning and development of the student. Increases expertise. 
● Improved learning outcomes 
● Quality assurance and relieves the work of the educational training 

 
b. Description 
Systematic Student Development is a system for continuous student monitoring, throughout 
the school  year.  It is regular, it involves all parties (student, parent, mentor, teacher, school 
management) and is used as a tool for the entire teaching staff. 
 
It is a hands on, pedagogical method which aim is to provide a close follow up of each 
student, to really SEE each student - through positive glasses. It includes adjusted teaching 
and the opportunity for each student to participate in his/her own learning, by looking for each 
students stronger sides.  The core of the method is a systematic systems of conversations 
between the student and the mentor. An important aim is to strengthen the relationship 
between the student and the mentor in order to help the student develop in a personal way 
and of course in his / her education. This process takes place by helping the students to 
discover their strengths / resources and what is functioning at school. In addition the student 
must learn to look upon themselves and their own school experiences with the same 
appreciative eyes.  
 
The main goal is to see something great with all students. When these virtues are identified, 
the school will use these as the basis of discussions to help the student to see their future 
opportunities and to help the student to create a career plan. 
 
c. Outcomes - quantitative 
 
 
d. Analysis 
Systematic Student Development is a system we are very pleased with.  Based on the 
feedback of the various participants, students, parents and teachers, we can say that it is a 
system which helps us to make sure that the follow up of our students takes place 
systematically and not at random. The feedback given to our social councillors in their 
meetings with staff from other lower secondary education schools, is that being a student at 
Haugaland means that you are “cared for and looked after”. Students choose our institution 
for a number of reasons, but a very typical reason is that a student at Haugaland is ensured 
to be taken care of.  Based on the experience we have achieved over a number of years, our  
conclusion is that Systematic Student Development helps a number of students to stay on 
and not drop out as stated earlier  adapted learning is stated by the Norwegian Department of 
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Education as a right that all students have. Systematic Student Development is one way of 
accommodating this directive. 
 
 

CASE STUDY 2 – The Study Center 
 
1. Context  
When students leave compulsory education in Norway they have, particularly during the three 
years in lower secondary education, received education of a rather theoretical kind. The 
majority seems to be able to digest this, but there are always students in upper secondary 
education that have struggled with theoretical teaching to such an extent that they have had 
“enough” of it when they enter upper secondary education. These students suffer from low 
motivation when it comes to the core subjects and have a tendency to find them rather 
difficult.  
 
Also, upper secondary education in Norway is for everybody, which means that we have 
students who struggle with reading- and/or writing, struggles because of dyslexia, struggles 
because of mathematical challenges etc. The Norwegian law on education states that we are 
to give adapted training to all students, no matter what.  
 
All in all, this means that each educational institution has to find their way of providing 
customized and adapted teaching for all their students. At Haugaland the individual teaching 
and the group teaching we offered to students who were struggling with basic skills did not 
work sufficiently and therefore a want to improve the situation grew. Our Study Centre is a 
direct result of the want to provide this customized and adapted training to students who 
struggled with their development of basic skills within numeracy and literacy. 
 
2. Institutional implementation 
 
a. Aims 
The most important aim in our Study Centre (as well as the whole school) is to get as many 
students as possible to finish their education with a full set of marks, to Stay On and not drop 
out.  
 
This main aim leads to other aims, helping students to achieve in subjects they have always 
struggled with, helping them to believe in themselves and their own performance, giving them 
a chance to relate to other students and the teacher and guiding them in their choices 
concerning education. 
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b. Description 
1) The first step that was taken in order to establish the Study Centre was to find the right 

teachers for the job. A few teachers were commissioned to design the organization and 
teaching at the study centre and these were teachers with extensive experience and a 
special eye for students who need extra attention academically and socially.  
The same teachers also received training in methodology adapted to the target group, 
especially in the New Possibilities program. 

 
2) Haugaland upper secondary school was not the first school in Norway to set up a 

Study Centre, and several excursions to other schools were taken. From every visit 
there was something to be picked up, and therefore the Study Centre is in a “forever” 
changing state. Try, read scientific papers, experience, learn, adjust, try again etc.  

 
3) The study centre had its accommodation in a “separated” part of the school during its 

two first years. The available classrooms were big, which was good, and to an extent 
several small groups of students could be taught at the same time. The interior had a 
certain retro style, which had a positive impact on the students. It was almost homely, 
and many students spent their breaks in the study centre, partly because of the free 
supply of tea and coffee.  

 
Our school has undertaken big changes the last few years, we have brand new 
buildings and renovated buildings. The present Study Centre in in the heart of the 
newest part of our school, near our library, ICT-centre and an open study area with 
tables, chairs and sofas. The teaching takes place in several small rooms, where the 
latest technology works perfectly. Every need that we have had has been catered for, 
equipment of every kind, shelves, cupboards, transportable walls (on wheels), green 
plants, refreshments like trays of fruit etc. etc. The teachers have their office in the 
middle of the classroom area, with partly glass walls so that all our students can get 
hold of us if they want to.  

 
Even if we had bigger classrooms where we used to be and even if the amount of 
students that used to just hang around in the study centre area has declined, we know 
that the study centre is placed where it should be. Our students are not stigmatized by 
being separated from the others, the school leaders have placed the study centre in 
the “show room” of our school - which gives an important signal. A centre of alternative 
teaching, a place where it is acknowledged to struggle with basic skills - and still be a 
natural part of the school environment, that matters.  

 
4) What students should be offered a place at the Study Centre? The selecting process 

was based on assessment tests in numeracy and reading skills, collaboration between 
teachers in classes and teachers at the study centre, professional assessment from 
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Head of Department for adapted teaching, the school’s social councillors and finally the 
New Possibilities label from lower secondary school. 

 
5) How does teaching take place on a day to day basis, what subjects are involved etc? 

 
English and mathematics: 
For our English and mathematics classes the teaching takes place like this: 
The lessons in English and mathematics the first year is organized so that two and two 
classes have English and mathematics at the same time on the timetable. From these two 
classes 5-6 students are offered a place at the study centre. This has a double effect, the 
students in the small group will benefit from that and the teachers of the two ceding classes 
have fewer students to teach and help. They can also cooperate in new ways.  
 
The students at the Study Centre are transferred from their classes to the study centre, which 
means that the responsibility to provide those students with teaching and marks has been 
transferred from the classroom teacher to the study centre teacher. There is a broad 
cooperation between the teachers though, the curriculum for the students in the study centre 
is the same as for all other students, so is the exam.  
 
Students are not forced to enter the Study Centre, they can of course decline the offer. If they 
accept, they must sign a contract where they recognize and accept the offer. They are 
allowed to return to the class teaching if they do not find the teaching at the Study Centre 
useful for them, but virtually 100 % of the students stay in the groups throughout the school 
year. 
 
Haugaland Secondary School is a distinctly vocational school with a long tradition of 
cooperation with local industry and local businesses. Students at the school often come with a 
background story where practical education is preferred to theoretical education. They 
appreciate to be allowed to DO something rather than having to READ something. This has 
been acknowledged by the language and mathematics teachers a long time ago, the study 
centre being no exception. The teachers there put an emphasis on trying to teach a 
theoretical subject as closely to real life practise as possible.  
 
This means that teachers in mathematics and English work with the various program teachers 
to create good teaching where students will notice that a mathematical topic actually has 
something to do with a job being done in the workshop or that English expressions can relate 
to the student’s future.  
 
That is why teachers from the Study Centre who teach students that are going to work in 
industry or construction are equipped with overalls and general safety equipment so they are 
able to be in the workshop as much as possible. The practical mathematics tasks are tasks 
that students recognize from working in the workshop and in English teaching most of the oral 
presentations that the students have, takes place in the workshop. This way of doing lessons 
is well received by the students and the school is trying to develop the program around 
vocational orientation so that more and more are taking part in it. 
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As a direct result of this practical teaching, the Study Centre is always on the look out for 
alternative teaching aids. Our collection of cardboard boxes, board games, decks of cards, 
pictures, posters, hand tools, products made in the workshops etc is increasing.  
 
Courses in reading strategies and writing strategies: 
Students take part in reading tests at the beginning of the school year, and these provide 
useful results in terms of which students struggle with basic skills in reading and 
understanding. Students also provide short written texts in the beginning of the school year, 
which of course gives useful results in terms of how things are with writing skills. 
 
Based on this, the Study Center gives short courses in strategy in relation to reading and 
writing. These courses have emphasized various learning strategies, trying to teach students 
different reading methods and to see the benefit in using various forms and techniques when 
to read or write. For 2012/13, these courses were voluntary for students. As of from this year, 
they are mandatory. The courses are conducted in collaboration between teachers who teach 
language and teachers who teach vocational subjects. 
 
 

6) How is the Study Centre financed? To offer teaching at the Study Centre for 5-6 
students per two classes requires a third teacher. Where do the resources to pay these 
teachers come from? When students enter upper secondary level they come with 
different “labels”. If these labels show a need to continue a specific level of specially 
adapted training, it will release money to do so. This, together with the school leaders’ 
eyes for prioritizing in accordance with what type of students we have at Haugaland, 
has made the Study Centre possible.  

 
7) What are the future plans for the Study Centre? To continue to provide customized and 

adapted teaching to students in need of it in order to finish and pass their education. 
To develop a centre that can provide the rest of the school with alternative methods if 
necessary.  

 
 
 
c. Outcomes - quantitative 
Over a three-year period, the Study Centre has had an increasing proportion of students 
receiving part of their teaching at the study centre. For 2012/13 about a 100 first year 
students of a total of approximately 310 students were offered teaching in either English or 
mathematics. The majority accepted the offer. 
 
Students work on the same learning objectives as all other students and must sit the same 
exam. The combination of several factors makes students very often succeed in these 
groups. These factors are that the groups are small and it is easier for all students to be seen, 
the teachers are good at creating relationships with students, teaching is as close to real life 
as possible and as many concretes as possible are used. Instead of talking about cubic 
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metres, a full sized model of a cubic metre is physically there, in the classroom. 
 
Out of the approximately 100 students that were offered teaching at the Study Centre, 26 
students failed either English or mathematics. 7 of the students that failed in mathematics had 
been offered a place at the Study Centre but declined. 4 of the students that failed in English 
had immigrant background with very little English in the education they had before they came 
to Norway. The other 15 students that failed did this because of various reasons, one of them 
being absenteeism from the actual class. 
 
The students that attended teaching at the Study Centre and that passed were all students 
who entered upper secondary education with poor qualifications in English and / or 
mathematics.   
 
d. Illustrations  
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e. Analysis  
The Study Centre is here to stay. Based on the results we have achieved at the Study Centre, 
our conclusion is that it is a very good way of providing students with an alternative teaching 
in subjects where they most likely would not succeed in the ordinary system. Adapted 
learning is stated by the Norwegian Department of Education as a right that all students have. 
The Study Centre is one way of accommodating this directive. 
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CASE STUDY 3 - The Visnes project 
  
1. Context 
The Norwegian system of upper secondary education offers everybody a chance to study, 
whether you leave compulsory school with pass or fail in your subjects and in your exams. If 
you have a physical or mental handicap it does not matter, as long as you have finished 
compulsory school you are entitled to a place in upper secondary education.   
This does not mean that all students study in the same way when they enter upper secondary 
school, and also that students are put in different categories when they apply. There might be 
a number of reasons for attending an “alternative” school, a school that will equip you with 
certain skills in a very different way. Haugaland upper secondary school has several 
alternatives for students that need adapted learning programs, and our department at Visnes 
is one of these alternatives. 
  
  
2. Institutional implementation 
The department at Visnes, which gives an adapted way of teaching and learning, has of 
course developed over the years. The reason for offering this alternative in the first place was 
that we have students that come to our school with different needs than the majority they 
come from 
 

● Institutions in our district - having been placed there by child welfare in other parts of 
the country - due to personal or family problems, drug abuse, crime etc. 

● Two special, practical schools in our district - having no ordinary exam-papers from 
lower secondary school, and are therefore not qualified to apply for the ordinary 
classes at our school. 

  
Others are students that do not function well in ordinary classes due to problems with learning 
in lower secondary school, behavioural problems, or who are “fed up“ coping with too much 
theory in ordinary classes.  They need specially adapted and practical training in order to 
succeed and to stay on in education. 
 
We offer these students a possibility to follow a practical course at Visnes – a small place 
where there used to be a Coppermine earlier - mainly based on practical work in building and 
construction and mechanics, and where we also try to teach them some Norwegian, 
mathematics and social studies, especially related to their work life.  
  
To make the students more attractive for the companies in our vicinity, we give them training 
so they can get a forklift certificate, basic course in HES, basic mechanical work, “hot work”, 
working with different methods of welding, torch cutting, cargo loading, basic construction 
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work, scaffolding etc  
  
On the average we have had 20 students at Visnes each year since 2003.  When students 
start they have 4 days a week with practical work and 1 day a week with theory, at Visnes.  
Later on they spend 2-3 days at Visnes, combined with a signed agreement with a company 
2-3 days each week, where they learn practical skills in a trade where they might get an 
apprenticeship sometime in the future. The companies are paid to take on the students and to 
follow them up, but of course the teachers also follow the students up on a regular basis when 
they are at work for the companies. 
  
a) Aim 
The aim of this alternative teaching is to give the students a combination of very practical 
training in carpentry and mechanics at the workshops at Visnes, and a work contract with a 
local firm, where they are treated as ordinary workers and tutored by specially selected 
workers in the companies, in order to get to learn practical skills. 
  
The ultimate aim is to have the companies take them on as apprentices as they get to know 
them well and see that they are capable and good workers. 
 
 
b) Description 

1. When students apply to upper secondary education they can, after certain criteria, 
apply for an alternative education. Our students at Visnes have done so, with a few 
exceptions. This means that our school knows during spring who will be at Visnes 
when school starts in august.  

2. A typical working week at Visnes will include 2-3 days in companies and the rest of the 
week at Visnes. The teachers at Visnes teach mechanical subjects and subjects within 
building and construction. They also include the core subjects as part of the workshop 
teaching, related to each practical task. 

3. Students at Visnes do not get marks in the various subjects. They get lots of 
evaluations and feedback, but no standard final certificate with marks. They finish with 
a paper that shows their documentation of skills.  

4. In order to get a full apprenticeship the students need to prove themselves as good 
workers to the companies they have been working for. If the companies are pleased 
with the students they can be offered an apprenticeship, which happens to the most 
industrious of them. To achieve a certificate of completed apprentice, and become a 
skilled worker, they then have to come to our school every Friday to follow the courses 
in the compulsory subjects that they have missed out on.  

5. However, some of the students prefer not to obtain a full apprenticeship.  Instead they 
sign agreements with the companies in order to work for them and at the same time 
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earn some money. If they work for five years they have the opportunity of taking their 
apprenticeship qualifying examination, without having to deal with the core subjects.  

6. The teaching at Visnes is financed by Rogaland county council and Haugaland Upper 
Secondary school. To be able to get companies involved in providing workplaces for 
the students, the companies are also paid a certain sum to support and tutor the 
students when at work. 

  
c) The outcome 
Over the 10 years that we have developed this practical-based pedagogy at Visnes, we have 
succeeded to prevent most of these students from dropping out of our school.  Quite a few of 
these students have also managed to get an ordinary apprenticeship contract during their 
stay at Visnes. 
 
Around ⅔ of the students leave Visnes after a two-year period to continue either to take a full 
apprenticeship or to work. The last third is more difficult to account for. Some of them move to 
other parts of the country. To be honest we also have to admit that we do not manage to 
“rescue” all the students and a few end up in crime.  
   
To conclude, keeping the students in the education system, where they are tutored and get 
necessary qualifications, also very often mean that they stay out of problems with drugs and 
crime, and are able to find jobs and support themselves. 
 
 
d) Illustrations 
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e) Analysis 
Based on the results we have achieved at Visnes, we surely estimate that Visnes is a very 
good way of running an alternative education for students who most likely would not succeed 
in the ordinary system. Adapted learning is stated by the Norwegian Department of Education 
as a right that all students have. Visnes is one way of accommodating this directive.  
 
 
 
 
 


