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Attachment 12d 
 
CASE STUDIES - NORWAY 
 
CASE STUDY 1 - Systematic Student Development 
 
1. Context 
At the beginning of the year 2001 the drop out rate at Haugaland Upper Secondary school 
was very high (approx. 13%).  This rate was very high and needed to be reduced drastically.  
The reasons for the students dropping out varied, but for many it was a case of the students 
being tired with the school system, personal problems, re-election of their program area or a 
combination of these facts.  As part of combating these problems, the “Systematic Student 
Development” program was introduced.    
 
2. Institutional implementation 
 
a. Aims 
The aims of the Systematic Student Development program are to provide a closer follow-up of 
the learner during their time at school as well as improving the teachers view of the student.  
The method will also develop the student’s ability both professionally and personally.  
 

Purpose of systematic student development 
a. To promote learning and development of the student ensuring that the training is in 

accordance with the curriculum 
b. To fulfil statutory responsibilities 
c. To develop good learning environments thereby creating learning outcomes that lead 

to more students completing secondary education. 
 
Through: 

● Caring about the student. Building positive relationships 
● Positive feedback 
● Developing and implementation of good systems and procedures 
● Developing and adopting good pedagogical tools 
● Distinct class management 
● Good cooperation between school and home 
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Achieves: 
● The student is “seen” 
● The student experiences higher achievement and increased motivation 
● Provides a calm and structured classroom 
● Improves learning and development of the student. Increases expertise. 
● Improved learning outcomes 
● Quality assurance and relieves the work of the educational training 

 
b. Description 
Systematic Student Development is a system for continuous student monitoring, throughout 
the school year.  It is regular, it involves all parties (student, parent, mentor, teacher, school 
management) and is used as a tool for the entire teaching staff. 
 
It is a hands on, pedagogical method which aim is to provide a close follow up of each 
student, to really SEE each student - through positive glasses. It includes adjusted teaching 
and the opportunity for each student to participate in his/her own learning, by looking for each 
students stronger sides.  The core of the method is a systematic systems of conversations 
between the student and the mentor. An important aim is to strengthen the relationship 
between the student and the mentor in order to help the student develop in a personal way 
and of course in his / her education. This process takes place by helping the students to 
discover their strengths / resources and what is functioning at school. In addition the student 
must learn to look upon themselves and their own school experiences with the same 
appreciative eyes.  
 
The main goal is to see something great with all students. When these virtues are identified, 
the school will use these as the basis of discussions to help the student to see their future 
opportunities and to help the student to create a career plan. 
 
c. Outcomes - quantitative 
 
 
d. Analysis 
Systematic Student Development is a system we are very pleased with.  Based on the 
feedback of the various participants, students, parents and teachers, we can say that it is a 
system which helps us to make sure that the follow up of our students takes place 
systematically and not at random. The feedback given to our social councillors in their 
meetings with staff from other lower secondary education schools, is that being a student at 
Haugaland means that you are “cared for and looked after”. Students choose our institution 
for a number of reasons, but a very typical reason is that a student at Haugaland is ensured 
to be taken care of.  Based on the experience we have achieved over a number of years, our 
conclusion is that Systematic Student Development helps a number of students to stay on 
and not drop out as stated earlier  adapted learning is stated by the Norwegian Department of 
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Education as a right that all students have. Systematic Student Development is one way of 
accommodating this directive. 
 
 

CASE STUDY 2 – The Study Centre 
 
1. Context  
When students leave compulsory education in Norway they have, particularly during the three 
years in lower secondary education, received education of a rather theoretical kind. The 
majority seems to be able to digest this, but there are always students in upper secondary 
education that have struggled with theoretical teaching to such an extent that they have had 
“enough” of it when they enter upper secondary education. These students suffer from low 
motivation when it comes to the core subjects and have a tendency to find them rather 
difficult.  
 
Also, upper secondary education in Norway is for everybody, which means that we have 
students who struggle with reading- and/or writing, struggles because of dyslexia, struggles 
because of mathematical challenges etc. The Norwegian law on education states that we are 
to give adapted training to all students, no matter what.  
 
All in all, this means that each educational institution has to find their way of providing 
customized and adapted teaching for all their students. At Haugaland the individual teaching 
and the group teaching we offered to students who were struggling with basic skills did not 
work sufficiently and therefore a want to improve the situation grew. Our Study Centre is a 
direct result of the want to provide this customized and adapted training to students who 
struggled with their development of basic skills within numeracy and literacy. 
 
2. Institutional implementation 
 
a. Aims 
The most important aim in our Study Centre (as well as the whole school) is to get as many 
students as possible to finish their education with a full set of marks, to Stay On and not drop 
out.  
 
This main aim leads to other aims, helping students to achieve in subjects they have always 
struggled with, helping them to believe in themselves and their own performance, giving them 
a chance to relate to other students and the teacher and guiding them in their choices 
concerning education. 
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b. Description 
1) The first step that was taken in order to establish the Study Centre was to find the right 

teachers for the job. A few teachers were commissioned to design the organization and 
teaching at the study centre and these were teachers with extensive experience and a 
special eye for students who need extra attention academically and socially.  
The same teachers also received training in methodology adapted to the target group, 
especially in the New Possibilities program. 

 
2) Haugaland upper secondary school was not the first school in Norway to set up a 

Study Centre, and several excursions to other schools were taken. From every visit 
there was something to be picked up, and therefore the Study Centre is in a “forever” 
changing state. Try, read scientific papers, experience, learn, adjust, try again etc.  

 
3) The study centre had its accommodation in a “separated” part of the school during its 

two first years. The available classrooms were big, which was good, and to an extent 
several small groups of students could be taught at the same time. The interior had a 
certain retro style, which had a positive impact on the students. It was almost homely, 
and many students spent their breaks in the study centre, partly because of the free 
supply of tea and coffee.  

 
Our school has undertaken big changes the last few years, we have brand new 
buildings and renovated buildings. The present Study Centre in in the heart of the 
newest part of our school, near our library, ICT-centre and an open study area with 
tables, chairs and sofas. The teaching takes place in several small rooms, where the 
latest technology works perfectly. Every need that we have had has been catered for, 
equipment of every kind, shelves, cupboards, transportable walls (on wheels), green 
plants, refreshments like trays of fruit etc. etc. The teachers have their office in the 
middle of the classroom area, with partly glass walls so that all our students can get 
hold of us if they want to.  

 
Even if we had bigger classrooms where we used to be and even if the amount of 
students that used to just hang around in the study centre area has declined, we know 
that the study centre is placed where it should be. Our students are not stigmatized by 
being separated from the others, the school leaders have placed the study centre in 
the “show room” of our school - which gives an important signal. A centre of alternative 
teaching, a place where it is acknowledged to struggle with basic skills - and still be a 
natural part of the school environment, that matters.  

 
4) What students should be offered a place at the Study Centre? The selecting process 

was based on assessment tests in numeracy and reading skills, collaboration between 
teachers in classes and teachers at the study centre, professional assessment from 
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Head of Department for adapted teaching, the school’s social councillors and finally the 
New Possibilities label from lower secondary school. 

 
5) How does teaching take place on a day to day basis, what subjects are involved etc? 

 
English and mathematics: 
For our English and mathematics classes the teaching takes place like this: 
The lessons in English and mathematics the first year is organized so that two and two 
classes have English and mathematics at the same time on the timetable. From these two 
classes 5-6 students are offered a place at the study centre. This has a double effect, the 
students in the small group will benefit from that and the teachers of the two ceding classes 
have fewer students to teach and help. They can also cooperate in new ways.  
 
The students at the Study Centre are transferred from their classes to the study centre, which 
means that the responsibility to provide those students with teaching and marks has been 
transferred from the classroom teacher to the study centre teacher. There is a broad 
cooperation between the teachers though, the curriculum for the students in the study centre 
is the same as for all other students, so is the exam.  
 
Students are not forced to enter the Study Centre, they can of course decline the offer. If they 
accept, they must sign a contract where they recognize and accept the offer. They are 
allowed to return to the class teaching if they do not find the teaching at the Study Centre 
useful for them, but virtually 100 % of the students stay in the groups throughout the school 
year. 
 
Haugaland Secondary School is a distinctly vocational school with a long tradition of 
cooperation with local industry and local businesses. Students at the school often come with a 
background story where practical education is preferred to theoretical education. They 
appreciate to be allowed to DO something rather than having to READ something. This has 
been acknowledged by the language and mathematics teachers a long time ago, the study 
centre being no exception. The teachers there put an emphasis on trying to teach a 
theoretical subject as closely to real life practise as possible.  
 
This means that teachers in mathematics and English work with the various program teachers 
to create good teaching where students will notice that a mathematical topic actually has 
something to do with a job being done in the workshop or that English expressions can relate 
to the student’s future.  
 
That is why teachers from the Study Centre who teach students that are going to work in 
industry or construction are equipped with overalls and general safety equipment so they are 
able to be in the workshop as much as possible. The practical mathematics tasks are tasks 
that students recognize from working in the workshop and in English teaching most of the oral 
presentations that the students have, takes place in the workshop. This way of doing lessons 
is well received by the students and the school is trying to develop the program around 
vocational orientation so that more and more are taking part in it. 
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As a direct result of this practical teaching, the Study Centre is always on the look out for 
alternative teaching aids. Our collection of cardboard boxes, board games, decks of cards, 
pictures, posters, hand tools, products made in the workshops etc is increasing.  
 
Courses in reading strategies and writing strategies: 
Students take part in reading tests at the beginning of the school year, and these provide 
useful results in terms of which students struggle with basic skills in reading and 
understanding. Students also provide short written texts in the beginning of the school year, 
which of course gives useful results in terms of how things are with writing skills. 
 
Based on this, the Study Center gives short courses in strategy in relation to reading and 
writing. These courses have emphasized various learning strategies, trying to teach students 
different reading methods and to see the benefit in using various forms and techniques when 
to read or write. For 2012/13, these courses were voluntary for students. As of from this year, 
they are mandatory. The courses are conducted in collaboration between teachers who teach 
language and teachers who teach vocational subjects. 
 
 

6) How is the Study Centre financed? To offer teaching at the Study Centre for 5-6 
students per two classes requires a third teacher. Where do the resources to pay these 
teachers come from? When students enter upper secondary level they come with 
different “labels”. If these labels show a need to continue a specific level of specially 
adapted training, it will release money to do so. This, together with the school leaders’ 
eyes for prioritizing in accordance with what type of students we have at Haugaland, 
has made the Study Centre possible.  

 
7) What are the future plans for the Study Centre? To continue to provide customized and 

adapted teaching to students in need of it in order to finish and pass their education. 
To develop a centre that can provide the rest of the school with alternative methods if 
necessary.  

 
 
c. Outcomes - quantitative 
Over a three-year period, the Study Centre has had an increasing proportion of students 
receiving part of their teaching at the study centre. For 2012/13 about a 100 first year 
students of a total of approximately 310 students were offered teaching in either English or 
mathematics. The majority accepted the offer. 
 
Students work on the same learning objectives as all other students and must sit the same 
exam. The combination of several factors makes students very often succeed in these 
groups. These factors are that the groups are small and it is easier for all students to be seen, 
the teachers are good at creating relationships with students, teaching is as close to real life 
as possible and as many concretes as possible are used. Instead of talking about cubic 
metres, a full sized model of a cubic metre is physically there, in the classroom. 
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Out of the approximately 100 students that were offered teaching at the Study Centre, 26 
students failed either English or mathematics. 7 of the students that failed in mathematics had 
been offered a place at the Study Centre but declined. 4 of the students that failed in English 
had immigrant background with very little English in the education they had before they came 
to Norway. The other 15 students that failed did this because of various reasons, one of them 
being absenteeism from the actual class. 
 
The students that attended teaching at the Study Centre and that passed were all students 
who entered upper secondary education with poor qualifications in English and / or 
mathematics.   
 
d. Illustrations  
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e. Analysis  
The Study Centre is here to stay. Based on the results we have achieved at the Study Centre, 
our conclusion is that it is a very good way of providing students with an alternative teaching 
in subjects where they most likely would not succeed in the ordinary system. Adapted 
learning is stated by the Norwegian Department of Education as a right that all students have. 
The Study Centre is one way of accommodating this directive. 
 
 

CASE STUDY 3 - The Visnes project 
  
1. Context 
The Norwegian system of upper secondary education offers everybody a chance to study, 
whether you leave compulsory school with pass or fail in your subjects and in your exams. If 
you have a physical or mental handicap it does not matter, as long as you have finished 
compulsory school you are entitled to a place in upper secondary education.   
This does not mean that all students study in the same way when they enter upper secondary 
school, and also that students are put in different categories when they apply. There might be 
a number of reasons for attending an “alternative” school, a school that will equip you with 
certain skills in a very different way. Haugaland upper secondary school has several 
alternatives for students that need adapted learning programs, and our department at Visnes 
is one of these alternatives. 
  
  
2. Institutional implementation 
The department at Visnes, which gives an adapted way of teaching and learning, has of 
course developed over the years. The reason for offering this alternative in the first place was 
that we have students that come to our school with different needs than the majority they 
come from 
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● Institutions in our district - having been placed there by child welfare in other parts of 

the country - due to personal or family problems, drug abuse, crime etc. 

● Two special, practical schools in our district - having no ordinary exam-papers from 
lower secondary school, and are therefore not qualified to apply for the ordinary 
classes at our school. 

  
Others are students that do not function well in ordinary classes due to problems with learning 
in lower secondary school, behavioural problems, or who are “fed up“ coping with too much 
theory in ordinary classes.  They need specially adapted and practical training in order to 
succeed and to stay on in education. 
 
We offer these students a possibility to follow a practical course at Visnes – a small place 
where there used to be a Coppermine earlier - mainly based on practical work in building and 
construction and mechanics, and where we also try to teach them some Norwegian, 
mathematics and social studies, especially related to their work life.  
  
To make the students more attractive for the companies in our vicinity, we give them training 
so they can get a forklift certificate, basic course in HES, basic mechanical work, “hot work”, 
working with different methods of welding, torch cutting, cargo loading, basic construction 
work, scaffolding etc  
  
On the average we have had 20 students at Visnes each year since 2003.  When students 
start they have 4 days a week with practical work and 1 day a week with theory, at Visnes.  
Later on they spend 2-3 days at Visnes, combined with a signed agreement with a company 
2-3 days each week, where they learn practical skills in a trade where they might get an 
apprenticeship sometime in the future. The companies are paid to take on the students and to 
follow them up, but of course the teachers also follow the students up on a regular basis when 
they are at work for the companies. 
  
a) Aim 
The aim of this alternative teaching is to give the students a combination of very practical 
training in carpentry and mechanics at the workshops at Visnes, and a work contract with a 
local firm, where they are treated as ordinary workers and tutored by specially selected 
workers in the companies, in order to get to learn practical skills. 
  
The ultimate aim is to have the companies take them on as apprentices as they get to know 
them well and see that they are capable and good workers. 
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b) Description 
1. When students apply to upper secondary education they can, after certain criteria, 

apply for an alternative education. Our students at Visnes have done so, with a few 
exceptions. This means that our school knows during spring who will be at Visnes 
when school starts in august.  

2. A typical working week at Visnes will include 2-3 days in companies and the rest of the 
week at Visnes. The teachers at Visnes teach mechanical subjects and subjects within 
building and construction. They also include the core subjects as part of the workshop 
teaching, related to each practical task. 

3. Students at Visnes do not get marks in the various subjects. They get lots of 
evaluations and feedback, but no standard final certificate with marks. They finish with 
a paper that shows their documentation of skills.  

4. In order to get a full apprenticeship the students need to prove themselves as good 
workers to the companies they have been working for. If the companies are pleased 
with the students they can be offered an apprenticeship, which happens to the most 
industrious of them. To achieve a certificate of completed apprentice, and become a 
skilled worker, they then have to come to our school every Friday to follow the courses 
in the compulsory subjects that they have missed out on.  

5. However, some of the students prefer not to obtain a full apprenticeship.  Instead they 
sign agreements with the companies in order to work for them and at the same time 
earn some money. If they work for five years they have the opportunity of taking their 
apprenticeship qualifying examination, without having to deal with the core subjects.  

6. The teaching at Visnes is financed by Rogaland county council and Haugaland Upper 
Secondary school. To be able to get companies involved in providing workplaces for 
the students, the companies are also paid a certain sum to support and tutor the 
students when at work. 

  
c) The outcome 
Over the 10 years that we have developed this practical-based pedagogy at Visnes, we have 
succeeded to prevent most of these students from dropping out of our school.  Quite a few of 
these students have also managed to get an ordinary apprenticeship contract during their 
stay at Visnes. 
 
Around ⅔ of the students leave Visnes after a two-year period to continue either to take a full 
apprenticeship or to work. The last third is more difficult to account for. Some of them move to 
other parts of the country. To be honest we also have to admit that we do not manage to 
“rescue” all the students and a few end up in crime.  
   
To conclude, keeping the students in the education system, where they are tutored and get 
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necessary qualifications, also very often mean that they stay out of problems with drugs and 
crime, and are able to find jobs and support themselves. 
 
 
d) Illustrations 
 

   

   
 
e) Analysis 
Based on the results we have achieved at Visnes, we surely estimate that Visnes is a very 
good way of running an alternative education for students who most likely would not succeed 
in the ordinary system. Adapted learning is stated by the Norwegian Department of Education 
as a right that all students have. Visnes is one way of accommodating this directive.  
 
 
 
CASE STUDY 4 - The reading project 
 
1. Context 
During our partner meeting at Viskarstrand gymnasiet in Borås, Sweden, our Swedish partner 
introduced us to a reading project they had introduced a few years earlier and that they felt 
had been very successful.  All their students use 20 minutes every morning to read books or 
magazines in order to increase their reading skills. 
 
We decided to start a reading project at Haugaland Vocational Upper Secondary School from 
the beginning of the new school year in August 2014, based on the experiences at 
Viskarstrand. 
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About 40 % of our first year students have scored under the critical limit in our reading tests 
these past few years.  This is a higher number than the allegedly average national score.  
This is also why we had developed a action plan to develop our student`s reading abilities. 
This also relates to society`s ever increasing demands of reading skills, in social life as well 
as in working life.  Reading is also one of 5 key skills that all our students should master and 
that is the responsibility of all teachers whatever subject they teach. 
 
A project group was established and a strategy for our project was developed based on the 
assumption that a lot of students that drop out, do so because they struggle with their reading 
skills and their lack to cope with understanding the content of many of our textbooks.   
If students are going to STAYON and succeed by passing their examinations, it’s paramount 
to be motivated, to master school skills and thereby succeed in the learning process.  
Reading skills are very essential in the learning processes.  
 
 
2. Institutional implementation 
 

a) Aim 
Our main aim is to improve the student`s experience with reading. We want to help them see 
the joys of reading, to help them improve their literacy and to “widen their horizon”.  
 
 
b) Description 
Every day starts with all the students reading for 20 minutes. 
The students are going to read for pleasure and in order to improve their reading skills. 
The students can decide what they want to read since the aim of the project also is to 
increase the student’s reading pleasure. 
The teachers can encourage the students to read novels and short stories, but it`s also 
possible for them to read cartoon books, comics, and different kinds of magazines and 
newspapers. 
The students are not supposed to read curriculum literature. 
We don’t allow students to read from laptops, computers or mobile phones.  
The school starts at 08.05 and absence will be registered – so “the reading lesson” is 
compulsory.  
The rooms should be silent and music can therefore not be played. 
The students are not going to be given assignments connected with “the reading lesson”. 
The students can read both Norwegian and English. 
The students are responsible for bringing the books, magazines etc. that they are reading. 
 
We encourage students to borrow books and other reading material from the schools library 
or to bring it along from home.   
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It’s important that all teachers are positive to and in support of the project towards the 
students.  Teachers must be encouraged to read during the reading lessons themselves and 
thereby be good role models. 
The students can eat during the reading lesson, except for warm food or “noisy” food. 
The students should read in the rooms where they are going to have their first ordinary lesson 
of the day, which implies reading in the workshops as well as in the classrooms. 

 
c) The outcome 
Management and the project group have followed up the project closely from the start.   
We have made an evaluation by interviewing teachers and students at midterm, and will 
follow up with another such evaluation in June. 
 
The annual survey we make of student’s reading proficiency in August, at the beginning of the 
school year, has been repeated in May the following year, in order to see if there are any 
improvement in the results. 
The project has also been evaluated by the National Reading Centre in Stavanger, Norway. 
 
The evaluation from the Reading Centre was very positive. Our project won the national 
reading prize and the evaluator from the Reading Centre concludes that the project has had 
positive effect on the student`s ability to decode words, especially for the students that seem 
to struggle the most.  In addition, the project has produced a few other very positive results 
that we didn’t plan for. 
 
Firstly, it has led to a much more calm atmosphere among the students and it has put an end 
to all the pushing and shoving around that sometime can be a problem among boys and that 
easily develop into unnecessary conflicts and bad learning environment. 
 
Secondly, when the 20 minutes are gone, the students are very calm and ready to listen to 
the teacher starting the lesson.  All teachers are now very positive about this reading project 
and report back that the morning lessons runs much more smoothly than before.  In the 
student’s survey in October this is confirmed by the results for peace to work, which has 
improved greatly and we had for the first time at our school the highest score possible.  
 
Thirdly, the students are very pleased (75 % are positive with all aspects of the reading 
project) with this calm, pleasant way of starting the day, where they even can enjoy a cup of 
coffee and some food while reading their book. 
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d) Illustrations 
 

     
 

     
 
 
 
e) Analysis 
 
The Reading Project is to be continued, most likely “for ever”. Whether it will exist in its 
present form or will be altered according to the evaluation and advice given from the National 
Reading Centre is too early to say. So far, our conclusion is that it is a very good way of 
improving the student`s reading skills and making them see the joys of reading. The 
Norwegian Directorate for Education and Training states in “The framwork for basic skills”: 

Reading means to create meaning from text in the widest sense. Reading gives insight 
into other people`s experience, opinion and knowledge, independent of time and place. 
The reading of texts on screen and paper is a prerequisite for lifelong learning and for 
active participation in civic life. (Point 2.2) 

To create systems in order to get students to master the basic skill that reading is, must be 
fundamental to all teachers and all schools. This is done in a number of ways, and our 
Reading Project is one way of accommodating this directive. 
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CASE STUDIES – SWEDEN 

1. Context 
Viskastrandsgymnasiet is situated in Borås, Sweden and was opened in 1997. It is a vocationally 

oriented upper secondary school with about 820 students (December 2013).  

 

The school offers six vocational programmes:  

• Building and Construction  

• Electricity and Energy  

• Handicrafts/Cabinet-Making specialisation  

• Heating, Ventilation, Sanitation and Building Maintenance  

• Industrial Technology  

• Vehicles and Transport 

 

The school offers one higher education preparatory:  

• Artistic programme/Arts and Media specialisation 

 

Viskastrandsgymnasiet also offers and special 

vocational training for learning-disabled students. 

All the programmes aim to provide good vocational 

training and preparation for further studies. Our 

teaching methods encourage collaboration among 

students and shared responsibility between students and 

staff. 

 

Viskastrandsgymnasiet is in central Borås and consists of several buildings which are connected by 

covered passages with a total floor area of about 17,000 square metres. In addition to these, parts of the 

Vehicles programme are held in premises of c. 2,800 square metres on the Viared Industrial Estate just 

outside Borås.  
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View of general competences  

Developments in working life and society during the 20th century have led to increased demands for 

general competences and a shared civic reference framework. In the earlier upper secondary school 

reforms, scope for specific preparation for future working life or further studies, amongst other things, 

was gradually de-emphasised in favour of greater elements of common subjects and increased 

individual freedom of choice. 

 

The upper secondary school 2011 emphasises that education must provide good specific preparation 

for working life or the higher education studies students will continue to.  

Requirements for general competences have, however, not been reduced but indeed strengthened in 

recent decades, amongst other things in the EU’s recommendation on key competences. But general 

competences can be developed in specific contexts. Emphasis on specific preparation thus does not 

imply any reduction in the ambitions concerning general competences. 

In the upper secondary school 2011, foundation subjects in the upper secondary school should interact 

with subjects typical of a programme, and it is through specialisation in the latter that students develop, 

both as citizens and as individuals. 

Aims 
To prevent drop-outs in an early stage 

Introduction to our vocational school 
The introduction when starting a new school is very important to the 

student, so they feel welcome and can concentrate on their studies and feel 

that they succeed in their studies. 

What we do is to have two introduction days when they start at our school. 

One day when the students get to know their class mates through 

cooperation exercises and valuation exercises, so that they will feel safe in 

their class. The other day is filled of important information about school 

and their coming studies. 

 

The cooperation exercises (see separate film) make the students feel safe to express themselves and feel 

that they dare do different things with their new class mates. Two weeks later we have ”The day of my 

possibilities” when students from all upper secondary schools in our area get to listen to two speakers - 
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two famous persons who have something to make the students grow within themselves and who give 

them some important advise for their coming school years and their coming life. Through an 

introduction period, with schedule breaking activities, the students feel that they know their classmates 

well and now they can concentrate on their studies in different subjects. 

 

Assessment for learning 
The schools in Borås have worked with Assessment for learning during a 

couple of years and the students and teachers feel more and more satisfied 

in working in this way. 

 

The learning is a process and the student must be aware of his or her own 

learning. 

- Where am I? 

- Where do I want to reach? 

- How do I get there? 

 

Through these questions in all subjects the student will be more aware of his/her learning and what to 

do. They should check the quality of the work and be aware of what has to be done better. We involve 

the classmates in the work, so they can help each other to go further on in their work, through for 

example ”two stars and a wish”. They mention two things that their friend has done well and one thing 

that can be done better. Through involving the class mates in the process there are many ”teachers” in 

the classroom who can help each other. It should be formative assessment not summative assessment.’ 

 

To get all the teachers on school involved in this work we have divided our teachers into 10 groups and 

they meet once a month for 1 1/2 hour to learn more about Assessment for learning. The leaders of 

these groups are teachers at our school. 

 

Key strategies: 
• Clarify goals and criteria for success 

• Create activities aimed at promoting learning 

• Reconnect as much as possible - bringing learning forward (we talk about feed forward instead 
of feed-back) 

• Activate students as teaching resources for each other 

• Activate students as owners of their own learning process 
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Students become their own teachers: 

Self-regulatory 

Self-evaluation 

Self-assessment 

Self-teaching 

 

 

The Class teacher/mentor 

The Commitment 

The Class teacher’s/mentor’s (further on called the mentor) work is important for 

Viskastrandsgymnasiet to succeed in the commitments which is said in the Education Act, the 

Curriculum and other policy documents.  

• The mentor is supposed to be a role model who stands up for the vocational school’s core 

values. 

• The mentor should create good fellowship in the class. 

• The mentor should be responsible for having knowledge of the student’s studies in all different 

subjects during the student’s way through the years in the vocational school and find solutions 

to upcoming problems. 

 

Tasks 

Inform about the school’s regulations and routines for fire alarm and evacuation in the beginning of the 

school year and when a new student starts school. To have class council once a week on scheduled time 

as a part of the students´ influence. Discuss current questions with the class and inform about 

information given from the pupil council, and the school administration. 

 

Be responsible for the overall study situation and if problems arise immediately contact the principle or 

somebody in the student health care (see special document). Follow the student’s results in school and 

have a regular contact with student, parents and principle to inform especially when not following the 

study plan. 

 



STAYON	  Case	  study	  –	  Sweden	   526609-‐LLP-‐1-‐2012-‐1-‐NO-‐COMENIUS-‐CMP	   Page	  5	  of	  9	  

Participate during the handovers between the different school years and collect information about the 

student. Inform all the teachers about what is said. Be responsible for the student’s individual 

development plan and check that all relevant information is up to date and if the student has done any 

changes see to that this is changed in the individual development plan as well. Document information 

about the student in his/her study contract. 

 

To have a personal development dialogue twice a year. If the student is under 18 years old, the parents 

should also be invited. Everything that is said during this dialogue should be documented. 

 

When something is not following the regular study plan, the principle should be informed and if 

demanded from principle the class teacher should start an investigation about what has gone wrong and 

why. An Action Programme should be written. Together with principle parent-teacher meetings should 

be arranged. The student should inform the mentor when being ill. The mentor should report this in 

Dexter - the absence system. The mentor should follow the absence and report to principle when 

needed. If the student needs some kind of leave, the mentor could allow this up till three days a year if 

needed. For longer leaves principle has to be contact 

 

Absence 
A student’s absence from a vocational training at Viskastrandsgymnasiet always influences the 

outcomes negative. No matter what the reasons of absence are. 

 

Large parts of our educations are about “the knowledge of hands” and together with the knowledge 

and experience from our vocational teachers the students receive skills they won’t find in books or 

at other places. 

 

When absence increases students may find it hard to catch up, nearly impossible, as they experience 

it as an insurmountable obstacle. They become dependent of whether the teacher can allocate time 

to show and describe what they’ve missed or not. In additional it will be more difficult for the 

student to comprehend totality and context and thereby estimate what he/she has achieved 

compared to the targets. We believe these mentioned factors together form an important base of 

uncertainty and doubts in the students mind resulting in dropouts or necessity to start all over again.  
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At our school we have chosen, according to the legislative requirements, to put early discovery and 

action, already at the first occasions of absence, as a priority. 

 

• The class teacher has a significant assignment. That’s the reason why we have put lots of 

effort to give a distinct description of the expectations that the principal have of the class 

teacher in his/her responsibility towards the students. 

 

• The Education Act states that the school informs the guardians of the underage students the 

same day as unexplained absence occurs. The teachers use software that saves time, the 

teacher notices all absence in the computer and the software automatically generates a text 

message and/or e-mail to the guardians within 30 minutes. 

 

• The class teacher controls the absence every week and is also obliged to talk to the students 

that have been absent. If problems continue an appropriate person in our Student Health 

Team will be informed as well as the principal. 

 

• The principal follows up the unexplained absence, truancy, every month and if necessary 

sends a warning to guardians or students. The principal can also send a report to the Central 

Student Aid which may result in retracted allowance. 

 

• If the truancy, despite above mentioned actions continues, the student and his/ her guardians 

(if underage) will be called to a meeting with principal and members of the Student Health 

Team. They will discuss reasons of absence and future joint actions to make the student 

come back to school in full time studies again. 

 

• If the student is absent more than 30 days in a row he or she is considered to have given up 

his or her place at school. 

 

 

Work with student subject - STEP BY STEP 
 

• A teacher or a mentor assess that a student may fail in achieving the studies though all 

recourses within the teachers team has been exhausted. 
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• The mentor fills out the form ” Presented to the principal and student health team” ( 

form 1). This is a description of the student´s current situation and also the measures 

taken so far. 

 

• The principal discusses the matter with the student health team at the weekly 

conference. They take decisions on further actions and responsibilities. They also decide 

whether to call or not to call the student and the parents of the student ( if the student 

is not of legal age ) to a conference. 

 

• The principal informs the mentor about the decisions that has been taken in terms of 

the continuing work with the student. 

 

• The case is monitored continuously at the weekly conferences with the principal and 

student health team. 

 

• The monitoring will be done according to the decision. 

 

 

Weekly conference 

All the students health team has meetings with the principals at a fixed time each week where they 

discuss all cases. 

Student conference 

The principal decides, in consulting with the students health team, whether a student conference will be 

hold or not. If one decides to have one they will send a written invitation to the student and the parents 

if the student is not of legal age. The principal will chair the meeting. Members of  such a meeting can 

be , student, parents , principal , members of the student health team and any others effected by the 

matter. They interact and discuss before deciding on further action. The decision is written and 

officially recorded. 
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Learning Style Analysis (LSA) 
Metacognition is one of the key words in curriculum for schools at all levels in Sweden. Metacognition 

is how the students can be aware of their own learning- they learn to learn. 

 

There are a number of different strategies in a learning situation. All individuals prefer to learn in 

different ways and information intake is greatly enhanced when people can think, work and concentrate 

in their favoured conditions. 

 

Learning style analysis 

In our work with this we use an instrument called Dunn & Prashing Learning Style Analysis. It is an 

assessment instrument, allowing users to find out which their preferred learning conditions are. 

 

How does it work? 

The students respond to a series of statements about themselves in a 

learning situation. Before they receive a computer generated personal 

profile we make a verbal review of the analysis with each student. The 

profile allows them to identify their individual strengths and personal 

preferences for learning and information intake. 

 

If the personal preferences are being matched in a learning environment 

those will become the student’s strengths and will improve their learning. 

 

The four dominating learning styles 

 

Ø Visual (reading, seeing/watching, visualising/imagination)  30% 

Ø Auditory (hearing/listening, talking/discussing, self talking-inner dialogue) 25% 

Ø Kinaesthetic (experiencing/doing, feeling/intuition 

+    Tactile (manipulating/handling)    15% 

Ø Mixed     30% 
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Consequences in teaching 

The teachers get a group profile of their own class. The group profile helps the teacher to gain a good 

overview of their class. In the profile they are able to identify individual students. The fact that there 

are different kinds of learners sitting in the classroom forces the teacher to offer a learning-style-

responding teaching. 

The group profile can serve as the basis of discussion when planning teaching or when planning 

student work groups. 

 

What is the gain? 

A better understanding of the conditions of learning and more precise 

knowledge of how choices of strategies affect learning leads to higher 

motivation and better results. 

 

Research results in Sweden (Boström 2004) shows positive connections 

between methods adapted to the students individual learning style and 

the result of learning. 

 

When the students are able to identify and define their 

individual learning strategies, they can make more precise 

demands on themselves and school and they can reflect 

on and understand their own learning – metacognition. 
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CASE	  STUDY	  –	  UNITED	  KINGDOM	  	  

John	  Pounds	  Centre	  (Portsmouth	  College)	  Portsmouth,	  UK	  

	  

1. Background	  	  
	  
Portsmouth	   College’s	   mission	   promotes	   a	   highly	   inclusive,	   community	   sixth	   form	   college	  
(traditionally	   more	   academic	   than	   Further	   Education	   Colleges)	   with	   an	   emphasis	   on	   widening	  
participation.	   	  Portsmouth	  College	  proudly	  offers	  a	  very	  broad	  16-‐18	  curriculum.	  The	  College	  has	  
grown	  rapidly	  in	  terms	  of	  16-‐18	  numbers,	  by	  over	  30%	  in	  the	  last	  three	  years.	  	  In	  September	  2013	  
there	  were	  approximately	  1,100	  full-‐time	  16-‐18	  students	  at	  the	  College,	  following	  one	  and	  two	  year	  
programmes.	   	   As	   in	  most	   sixth	   form	   colleges,	   the	  majority	   of	   students	   study	   advanced	   (level	   3)	  
courses	  but,	   in	  Portsmouth	  College,	  there	   is	  also	  a	   large	  proportion	  of	  one-‐year	  students	  working	  
towards	  Level	  1	  and	  2	  qualifications	  such	  as	  GCSEs,	  NVQs	  and	  BTECs.	  The	  College	  has	  also	  moved	  
into	  Level	  4	  provision	  with	  a	  BTEC	  in	  Creative	  Arts	  which	  is	  equivalent	  to	  a	  Foundation	  Degree.	  The	  
College	   also	   runs	   a	  highly	   successful	   Foundation	  and	  Development	  programme	   for	   students	  with	  
special	  educational	  needs.	  	  The	  breadth	  of	  provision	  in	  the	  College	  reflects	  our	  aim	  to	  cater	  for	  the	  
full	  range	  of	  ability	  and	  need	  in	  the	  area.	  
	  

2. Context	  	  
When	  students	  complete	  secondary	  education	  they	  have	  several	  choices	  of	  educational	  
progression	  depending	  on	  the	  grades	  they	  achieve.	  To	  study	  a	  level	  three	  programme	  (AS/A/Level	  3	  
BTECs)	  students	  would	  normally	  be	  expected	  to	  have	  at	  least	  five	  GCSEs	  at	  grades	  A*	  to	  C	  (including	  
English	  Language,	  Maths	  and	  Science).	  To	  study	  a	  Level	  Two	  programme	  (GCSE	  and	  Level	  2	  BTECs)	  
students	  would	  normally	  be	  expected	  to	  have	  at	  least	  five	  GCSEs	  at	  grade	  D	  to	  E	  (including	  English	  
and	  Maths).	  Students	  can	  come	  to	  study	  a	  Level	  One	  programme	  without	  recognised	  qualifications,	  
although	  their	  level	  of	  English	  will	  be	  assessed	  to	  ensure	  they	  will	  be	  capable	  of	  coping	  with	  the	  
programme.	  
	  
There	  are	  a	  number	  of	  students	  within	  the	  Portsmouth	  education	  system	  that	  haven’t	  finished	  or	  
haven’t	  achieved	  the	  required	  standard	  to	  qualify	  for	  Level	  2	  or	  level	  3	  courses,	  hence	  the	  need	  for	  
level	  one	  provision.	  These	  students	  have	  often	  had	  a	  negative	  view	  of	  education	  and	  traditional	  
educational	  settings,	  and	  will	  often	  have	  very	  low	  motivation	  and	  self-‐esteem.	  	  Level	  one	  
programmes	  were	  introduced	  to	  Portsmouth	  College	  in	  2006	  to	  ensure	  all	  students	  had	  a	  chance	  to	  
access	  education	  and	  have	  another	  chance	  to	  improve	  their	  qualifications	  for	  later	  life.	  	  	  
	  
Portsmouth	  College	  offered	  level	  one	  courses	  in	  Sport,	  Public	  Services	  and	  Health	  and	  Social	  Care,	  
run	  full	  time	  over	  5	  days	  per	  week.	  Students	  would	  be	  studying	  a	  BTEC	  Level	  1	  diploma	  (equivalent	  
to	  4	  GCSE	  at	  grade	  D	  )	  and	  Adult	  Literacy	  and	  Numeracy	  (now	  known	  as	  Functional	  	  Skills	  English	  
and	  Maths).	  	  Although	  some	  of	  these	  courses	  had	  good	  levels	  of	  success,	  traditionally	  we	  saw	  a	  
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large	  drop	  out	  mid-‐way	  through	  the	  year,	  with	  too	  many	  students	  leaving	  with	  no	  qualification.	  
There	  was	  also	  an	  issue	  with	  students	  completing	  their	  vocational	  learning	  and	  not	  their	  English	  
and	  Maths,	  leaving	  them	  unable	  to	  progress	  any	  higher.	  This	  tended	  to	  reinforce	  their	  negative	  
attitude	  towards	  education.	  

Attendance	  was	  also	  a	  significant	  problem	  on	  these	  programmes	  for	  several	  reasons.	  Portsmouth	  
College	  is	  situated	  on	  the	  northern	  outskirts	  of	  the	  city	  which	  makes	  getting	  to	  the	  College	  
problematic	  with	  no	  direct	  bus	  or	  train	  available.	  For	  students	  with	  low	  motivation	  this	  was	  a	  factor	  
in	  their	  poor	  attendance.	  Another	  factor	  was	  that	  our	  timetable	  is	  based	  over	  five	  blocks	  spread	  
evenly	  over	  the	  week.	  This	  works	  well	  for	  level	  3	  academic	  learners	  who	  can	  access	  a	  range	  of	  
courses	  during	  the	  week.	  	  However,	  for	  	  Level	  One	  vocational	  learners,	  the	  timetable	  contained	  too	  
many	  large	  gaps	  often	  due	  to	  the	  availability	  of	  teachers	  and	  rooms.	  A	  typical	  example	  would	  see	  a	  
student	  starting	  lessons	  at	  8:40	  to	  9:45am	  without	  another	  lesson	  until	  1:30pm.	  We	  found	  that	  the	  
students	  either	  didn’t	  turn	  up	  to	  their	  first	  session	  but	  turned	  up	  to	  their	  afternoon	  lesson	  or	  vice-‐	  
versa.	  

In	  addition	  to	  these	  problems	  we	  faced	  Level	  One	  learners	  not	  	  engaging	  in	  English	  and	  Maths	  
lessons,	  as	  they	  hadn’t	  achieved	  at	  school,	  despite	  five	  years	  of	  study,	  and	  lacked	  the	  self-‐belief	  and	  
motivation	  to	  achieve	  these	  in	  college.	  In	  addition	  English	  and	  Maths	  lessons	  were	  delivered	  by	  
separate	  teachers	  within	  the	  college	  who	  would	  only	  see	  them	  for	  1	  hour	  per	  week	  each.	  	  The	  
learners	  built	  some	  good	  working	  relationships	  with	  their	  vocational	  staff,	  who	  they	  would	  see	  for	  
around	  16	  hours	  per	  week,	  but	  very	  rarely	  built	  such	  relationships	  with	  English	  and	  Maths	  teachers.	  

Other	  associated	  problems	  we	  faced	  when	  delivering	  Level	  One	  courses	  was	  the	  lack	  of	  available	  
space	  to	  call	  their	  own.	  With	  Portsmouth	  College	  operating	  at	  98%	  classroom	  capacity	  usage,	  this	  
wasn’t	  feasible	  and	  many	  classrooms	  were	  needed	  throughout	  the	  week	  to	  accommodate	  their	  
learning.	  This	  made	  the	  students	  unsettled	  and	  made	  them	  feel	  like	  they	  were	  at	  school	  again.	  The	  
communal	  break	  and	  lunch	  times	  on	  the	  main	  site	  where	  all	  students	  mix	  with	  each	  other	  also	  
produced	  some	  problems.	  Although	  Level	  One	  students	  in	  the	  main	  are	  socially	  adept	  ,	  we	  did	  find	  
that	  some	  of	  them	  tended	  to	  develop	  an	  inferiority	  complex	  when	  comparing	  themselves	  to	  
students	  who	  had	  been	  more	  successful	  in	  school	  and	  were	  consequently	  studying	  on	  higher	  level	  
programmes.	  This	  would	  often	  manifest	  itself	  in	  poor	  attendance	  and	  retention	  on	  Level	  1	  
programmes,	  or,	  in	  extreme	  cases,	  disruptive	  and	  even	  violent	  behaviour.	  

	  
With	  all	  these	  factors	  in	  mind	  we	  were	  tasked	  with	  finding	  a	  solution	  which	  would	  enable	  Level	  1	  
learners	  to	  thrive,	  stay-‐on	  their	  learning	  programmes	  and	  achieve,	  thus	  enabling	  them	  to	  progress	  
either	  into	  employment	  or	  on	  to	  higher	  levels	  of	  study.	  The	  figures	  below,	  for	  the	  year	  before	  we	  
changed	  the	  programmes,	  show	  just	  how	  badly	  needed	  a	  new	  approach	  was	  required:	  
	  
Historical	  success	  rate	  data	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Historical	  Attendance	  Data	  

	  

	  
	  

	   2011/12	  
Sport	   74.6%	  
Public	  Services	   72.2%	  
Caring	  for	  Children	   71.4%	  

	   2011/12	  
Sport	   78%	  
Public	  Services	   33%	  
Caring	  for	  Children	   55%	  
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3. Institutional	  Implementation	  
	  
It	  was	  decided	  that	  we	  would	  take	  all	  the	  provision	  off	  site	  to	  a	  central	  location	  within	  the	  city,	  
change	  the	  qualification	  structures,	  reduce	  the	  hours	  of	  study,	  change	  the	  timetable	  structure	  and	  
alter	  the	  way	  English	  and	  Maths	  qualifications	  were	  delivered.	  With	  all	  these	  factors	  in	  mind	  our	  
aim	  was	  to	  ensure	  students	  stay-‐on	  to	  complete	  and	  progress.	  
	  
Location	  
Many	  locations	  were	  visited	  in	  the	  hunt	  for	  a	  suitable	  venue	  to	  appropriately	  accommodate	  all	  the	  
level	  one	  courses	  and	  in	  a	  location	  that	  was	  assessable	  to	  the	  learners	  to	  ensure	  that	  we	  reduced	  
the	  barriers	  identified	  earlier.	  	  After	  much	  research	  it	  was	  decided	  that	  we	  would	  base	  the	  
provision	  at	  John	  Pounds	  Centre	  –	  located	  in	  the	  centre	  of	  Portsmouth	  with	  excellent	  train,	  boat	  
and	  bus	  routes	  all	  within	  a	  5	  min	  walk	  to	  and	  from	  the	  centre.	  Another	  factor	  for	  locating	  our	  off	  
site	  provision	  here	  was	  the	  fact	  that	  this	  area	  of	  the	  city	  has	  an	  increased	  percentage	  of	  NEET	  
young	  people	  (not	  in	  education,	  training	  or	  employment)	  and	  therefore	  we	  hope	  to	  attract	  these	  
young	  people	  back	  into	  education	  that	  is	  on	  their	  door	  step.	  	  
	  
The	  facilities	  were	  modern	  and	  could	  accommodate	  all	  three	  vocational	  settings	  very	  well.	  (pictures	  
can	  be	  found	  in	  appendix	  1)	  	  
	  
Facilities	  include:	  
	  

• Main	  hall	  
• Fitness	  suite	  
• Fitness	  hall	  	  
• Nursery	  
• Café	  

• Art	  Rooms	  
• Ceramics	  room	  
• Meeting	  rooms	  x	  3	  
• Library	  	  
• Youth	  centre	  

	  
We	  found	  that	  the	  availability	  of	  practical	  spaces,	  which	  are	  essential	  for	  this	  type	  of	  learner	  
at	  this	  level,	  were	  very	  limited	  at	  the	  main	  college	  site.	  	  At	  the	  	  John	  Pounds	  Centre	  we	  have	  
these	  facilities	  in	  abundance.	  Not	  only	  can	  the	  sport	  and	  public	  service	  students	  have	  access	  
to	  two	  practical	  halls	  and	  a	  fitness	  suite,	  the	  child	  care	  can	  have	  excellent	  access	  to	  two	  
nurseries	  onsite	  where	  they	  can	  get	  hands	  on	  experience	  with	  young	  children.	  In	  addition	  to	  
this	  John	  Pounds	  Centre	  boast	  two	  youth	  areas,	  which	  are	  opened	  up	  for	  their	  lunch	  time	  all	  
free	  of	  charge	  and	  can	  be	  used	  as	  an	  additional	  learning	  space,	  when	  the	  need	  arises.	  
	  
As	  we	  are	  the	  only	  college	  using	  this	  centre	  and	  exclusively	  for	  Level	  One	  learners,	  the	  peer	  
pressure	  factor	  has	  been	  reduced	  and	  they	  see	  each	  other	  far	  more	  as	  equals,	  creating	  a	  
much	  more	  productive	  atmosphere.	  	  
	  
Qualification	  Structure	  

Another	  area	  identified	  for	  change	  was	  the	  qualification	  structures.	  As	  these	  learners	  had	  
gone	  through	  5	  years	  of	  secondary	  education	  with	  very	  limited	  success,	  waiting	  another	  
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whole	  year	  to	  achieve	  was	  too	  long	  to	  keep	  them	  motivated	  and	  engaged.	  	  When	  we	  
changed	  locations	  we	  decided	  to	  split	  their	  qualification	  aims	  so	  students	  could	  see	  
achievement	  and	  stepping	  stones	  throughout	  the	  year.	  Previously	  we	  registered	  the	  
students	  for	  the	  BTEC	  Level	  1	  Diploma,	  which	  is	  a	  long	  course	  spread	  over	  the	  entire	  college	  
year.	  Moving	  to	  John	  Pounds	  Centre	  allowed	  us	  to	  look	  at	  this	  structure	  and	  break	  it	  down	  
for	  them	  looking	  at	  essentially	  three	  short	  courses	  over	  the	  year.	  The	  courses	  that	  the	  
students	  will	  be	  doing	  will	  make	  up	  the	  BTEC	  level	  one	  diploma	  but	  have	  two	  stages	  before	  
this.	  The	  BTEC	  level	  one	  award	  starts	  in	  September	  and	  finishes	  in	  December	  allowing	  the	  
students	  to	  see	  success	  within	  4	  months	  and	  allow	  them	  to	  have	  exit	  routes	  if	  they	  feel	  the	  
vocational	  area	  isn’t	  right	  for	  them.	  Then	  the	  students	  move	  onto	  the	  BTEC	  level	  one	  
certificate	  in	  January	  to	  March.	  Then	  we	  pick	  up	  the	  BTEC	  level	  one	  diploma.	  	  

This	  change	  is	  significant	  and	  if	  in	  fact	  they	  decide	  the	  vocational	  area	  isn’t	  for	  them,	  they	  
still	  achieve	  a	  qualification	  before	  moving	  on.	  

Reduction	  of	  Hours/Timetable	  

Students	  who	  are	  traditionally	  on	  the	  Level	  One	  courses	  are	  either	  students	  who	  have	  left	  
compulsory	  education	  early	  or	  not	  engaged	  in	  education	  for	  some	  time.	  Previous	  attendance	  
being	  full	  time	  over	  five	  days	  per	  week,	  was	  poor.	  We	  decided	  that	  all	  students	  should	  have	  
12	  hours	  within	  the	  John	  Pounds	  setting	  	  including	  one	  afternoon	  on	  outward	  bounds	  
activities	  offered	  by	  a	  local	  charity	  and	  1	  afternoon	  a	  week	  on	  English	  and	  Maths	  to	  make	  up	  
their	  full	  time	  timetable	  over	  4	  days.	  

All	  sessions	  would	  be	  condensed	  into	  3	  hour	  sessions	  with	  no	  large	  break	  in	  between,	  with	  
time	  spilt	  evenly	  between	  practical	  and	  theory	  areas	  of	  the	  centre.	  

Change	  in	  delivery	  of	  English	  and	  Maths	  

It	  was	  decided	  that,	  due	  to	  the	  historically	  poor	  attendance	  and	  achievement	  of	  previous	  
Level	  One	  English	  and	  Maths	  programmes,	  Level	  One	  vocational	  teachers	  would	  teach	  the	  
qualifications.	  These	  staff	  have	  developed	  the	  relationship	  with	  the	  student	  already	  and	  the	  
students	  have	  developed	  a	  sense	  of	  loyalty	  to	  turn	  up	  to	  those	  sessions.	  	  	  
	  

4. Outcomes	  

The	  table	  below	  shows	  that,	  although	  small	  numbers	  were	  recruited,	  the	  first	  year	  was	  very	  
successful	  and	  with	  over	  80%	  of	  students	  applying	  	  for	  Level	  Two	  courses	  at	  our	  main	  college	  
site	  the	  changes	  have	  indeed	  proved	  that	  more	  students	  succeed	  and	  stay-‐on	  	  with	  this	  
method	  than	  previous	  years.	  

Attendance	  Figures	  

	  
	  
	  
	  
	  

	  
	  

Overall	  Attendance	  
2012/13	  At	  John	  Pounds	  Centre	  

	  %	  Increase	  
from	  last	  
year	  

Caring	  for	  Children	   86.4%	   11.8%	  
Public	  Services	   82.5%	   10.3%	  

Sport	  and	  Active	  Leisure	   89.4%	   18%	  
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Success	  rates	  

BTEC	  Level	  1	  Award/Certificate/Diploma	  in	  Caring	  for	  Children	  
	  
	   Number	  of	  Starts	   Number	  of	  

Completers	  
Success	  Rates	  

Award	   7	   7	   100%	  
Certificate	   6	   6	   100%	  
Diploma	   3	   3	   100%	  

	  
BTEC	  Level	  1	  Award/Certificate/Diploma	  in	  Sport	  and	  Active	  Leisure	  
	  
	   Number	  of	  Starts	   Number	  of	  

Completers	  
Success	  Rates	  

Award	   16	   16	   100%	  
Certificate	   15	   15	   100%	  
Diploma	   15	   15	   100%	  

	  
BTEC	  Level	  1	  Award/Certificate/Diploma	  in	  Public	  Services	  	  
	  
	   Number	  of	  Starts	   Number	  of	  

Completers	  
Success	  Rates	  

Award	   12	   12	   100%	  
Certificate	   12	   12	   100%	  
Diploma	   6	   6	   100%	  

	  
Functional	  Skills	  Entry	  3	  Maths	  	  
	  
	   Number	  of	  Starts	   Number	  of	  

Completers	  
Success	  Rates	  

E3	  Maths	   19	   17	   89.4%	  
	  
	  
Functional	  Skills	  Entry	  3	  English	  
	  
	   Number	  of	  Starts	   Number	  of	  

Completers	  
Success	  Rates	  

E3	  English	   16	   15	   93.8%	  
	  
Functional	  Skills	  Level	  1	  English	  
	  
	   Number	  of	  Starts	   Number	  of	  

Completers	  
Success	  Rates	  

L1	  English	   7	   7	   100%	  
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5. Analysis	  and	  looking	  ahead	  
	  
The	  first	  year	  of	  our	  off-‐site	  provision	  has	  been	  a	  huge	  success.	  The	  location,	  facilities,	  
structure	  of	  the	  week	  and	  qualification	  structure	  have	  all	  been	  far	  more	  successful	  than	  our	  
previous	  on-‐site	  provision.	  This	  has	  produced	  some	  dramatic	  improvements	  in	  attendance,	  
retention	  and	  achievement.	  With	  the	  new	  venue,	  last	  year’s	  successes,	  marketing	  and	  the	  
new	  government	  initiative	  “raising	  the	  participation	  age”	  (where	  young	  people	  aged	  16	  need	  
to	  stay	  on	  in	  education	  for	  another	  year)	  in	  the	  current	  academic	  year	  we	  have	  attracted	  
over	  55	  learners	  across	  4	  vocational	  sectors	  (with	  the	  addition	  of	  art	  and	  design).	  
	  
Whilst	  this	  growth	  is	  very	  welcome	  and	  is	  testament	  to	  the	  success	  of	  the	  programme,	  it	  has	  
also	  presented	  new	  challenges.	  The	  management	  of	  the	  programme	  has	  become	  far	  more	  
complex,	  staffing	  all	  the	  programmes	  has	  been	  an	  issue	  and	  the	  delivery	  of	  English	  and	  
Maths	  by	  vocational	  staff	  to	  larger	  numbers	  of	  students	  has	  become	  more	  difficult.	  	  The	  
“raising	  the	  participation	  age”	  initiative	  has	  also	  seen	  a	  rise	  in	  students	  who	  are	  within	  the	  
college	  setting	  because	  they	  have	  to	  be,	  not	  because	  they	  want	  to	  be	  and	  this	  has	  at	  times	  
been	  reflected	  in	  their	  behaviour.	  Such	  behavioural	  issues	  can	  sometimes	  be	  a	  challenge	  to	  
deal	  with	  away	  from	  the	  main	  college	  site.	  	  
	  
We	  are	  working	  hard	  to	  continue	  to	  develop	  the	  programme,	  more	  fully	  resource	  it	  and	  
make	  sure	  it	  is	  developing	  the	  employability	  of	  the	  students	  as	  fully	  as	  possible.	  It	  is	  
important	  work	  in	  the	  city	  and	  we	  are	  determined	  to	  continue	  to	  build	  on	  our	  early	  
successes.	  
	  

Appendix	  1:	  

John	  Pounds	  Centre	  
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CASE STUDIES - IRELAND 
 
CONTEXT  

In Ireland The second level school (secondary school) span is predominantly a six-year cycle, taken 

by ages 12 to 18.  The terminology of "lower secondary" and "upper secondary" is not used in 

Ireland, but the terms "Junior Cycle" and "Senior Cycle" are commonly used.  Apart from internal 

school tests, there are two key public examinations taken by students – the Junior Certificate (age 

15/16) and the Leaving Certificate (age 17/18).  These are external examinations set by the State 

Examinations Commission. A great deal of public attention is focused on the Leaving Certificate 

Examination as entry to third level education is closely linked to the results achieved by students at 

this examination.  Every year a small group of students leave school without qualifications, some of 

them without attempting any of the State examinations.  For many of these young people, their 

experience of school has been one of failure and alienation.   

 
Regionally 
 
2005 
Clare  

1384 sat Leaving Cert and Junior 
Cert  

95.95 Sat Junior 
Cert  

91.69 Sat Leaving 
Cert 

 

2006 
Clare  

1402 sat Leaving Cert and Junior 
Cert 

95.51 Sat Junior 
Cert  

90.15 sat Leaving 
Cert  

 

Locally – In Ennis Community College 

2010/11       

96.5% sat Junior Certificate -   

3.5 % left school prior to Junior Certificate 

3.6% left school after Junior Cert before completing upper secondary school. 

92.9% sat Leaving Certificate -  

 
Ennis Community College is a large urban based co-educational secondary school which caters for 

students from 28 different nationalities and ethnic groups.  The College is classed as a Band 1 DEIS 

(Delivering Equality of Opportunity in Schools) school and is therefore seen as catering for 

students from disadvantaged backgrounds providing a vocational focus.  Many of the students from 
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other nationalities have little English and in some cases none.  And many of their parents are in a 

similar situation.  Due to financial constraints and language difficulties amongst many of these 

families education at 2nd level is not always a high priority among parents or students and this in 

turn leads to early school leaving with no certification or qualification which makes gaining 

meaningful employment very difficult for them. 

 

Students from Irish traveller and Czech / Slovak (Roma) communities are the most likely to drop 

out early.  These two communities alone account for 28% of the total school enrolment and very 

few of these would attend school beyond the age of 16 (the earliest age at which students can 

legally leave school in Ireland) with many of the leaving school, or at least attending poorly, well 

before this. This makes it very difficult for them to gain employment and can lead to anti-social 

behaviour as there is little else for them to do but walk the streets.    33% of the school population 

has a diagnosed special educational need another risk factor in relation to early school leaving.  Out 

of a total school population of 260 students we have 28 different nationalities with varying degrees 

of English fluency.   Anecdotally, it was believed that boys were more likely to drop out of school 

early in Ireland.  However recent figures issued by the Department of Education and Skills have 

shown that girls are now more likely to drop out.  This has forced us at Ennis Community College 

to change our way of thinking in relation to focus on retention.   

 

The traditional education system suits many students well but some students are just not suited to it.  

Many schools are not in a position to do things differently due to lack of resources and skill sets 

amongst teachers.  For example, at Junior Certificate level (the state exam taken by students at the 

end of their 3rd year at secondary school, aged 15 or 16) most students are required to take exams in 

11 or 12 subjects with a significant academic as opposed to practical leaning.  For students who are 

not academically gifted, this can pose major problems in relation to both discipline and retention.  

But in Ennis Community College we have the School Completion Programme and exceptional 

teaching staff who are able to do things differently in order to ensure different and success 

educational outcomes for all our students.  

 

Ennis School Completion Programme: 

In 2000 in the Ennis Area School dropout for those under 15 year was at 25.4%. Across Ireland in 

2003 in an effort to support children dropping out of school SCP (Schools Completion Programme) 

was put in place with its primary aim of: “breaking the pattern of early school leaving and tackling 

educational disadvantage” Ennis Schools Completion Programme is Based in Ennis, Co. Clare - a 
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large urban town in west Ireland and works with one secondary school and four feeder primary 

schools (schools where students tend to transfer from the primary schools straight to the secondary 

school).  The project has 100% transfer rate from Primary school (12/13 years of age) to the 

Secondary school system.  But work to ensure students continue to sit a junior Certificate and 

ultimately a leaving certificate is considerably more of a challenge. Ennis Schools Completion 

Programme  

adopts the following aims to govern its work: 

1. To retain young people in the formal education system to completion of the Senior Cycle, or 

equivalent. 

2. To improve the quality of participation and educational attainment of targeted children and 

young people in the educational process. 

3. To bring together all local stakeholders (home, school, youth, community,  statutory and 

voluntary) to tackle early school leaving. 

4. To offer positive supports in primary and post-primary schools towards the prevention of 

educational disadvantage. 

5. To encourage young people who have left mainstream education to return to school. 

6. To influence in a positive way policies relating to the prevention of early school leaving in 

the education system. 

 

Ennis SCP is based on a number of principles: 

1. The programme is based on the principle of partnership. Schools (primary and post-

primary), parents and relevant agencies collaborate formally through Local Management 

Committees and informally through the Local Co-ordinators. 

2. The programme is young person-centred. Each targeted young person at risk of early school 

leaving has supports tailor-made to suit his or her personal and academic needs. 

3. The programme is preventative. Young people at risk of early school leaving are supported 

from an early age in recognition that home, school, environmental, social and economic 

factors influence the patterns of early school leaving. 

4. The programme is based on a 'bottom-up' approach. A range of supports are offered in each 

cluster (project area) depending on local needs, being mindful that local factors can 

influence early school leaving. 

5. The young person's inclusion in the programme is based on an agreed set of criteria 

targeting those most at risk of early school leaving. 
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6. A whole-school approach can be utilised in order to minimise the potential for 

stigmatisation of particular young people at risk of early school leaving. 

7. Supports are offered In-school, After-school, Out-of-school and during Holiday time in 

recognition of the fact that continuous support must be given to young people at risk of early 

school leaving 

In Ennis Community College we support 125 students at risk of early school leaving 89 who are 

high risk out of a cohort of 260 students.   We profile each student and the level of support they 

receive is dependent on targeting scores based on a point system of at risk of early school leaving 

indicators out of a total possible 15 points –  

Family	  history	  of	  early	  school	  leaving/absenteeism	  (1	  point)	  	   	  
• Poor	  and/or	  inconsistent	  attendance	  (2	  points)	  	  
• Literacy/numeracy	  difficulties	  (2	  points)	  	  
• Behavioural	  /emotional	  difficulties	  (2points)	  	  
• Family	  circumstances	  (2	  points)	  	  
• Member	  of	  minority	  group	  (1	  point)	  
• Indication	  of	  socio-‐economic	  deprivation	  (1	  point)	  
• Referral	  from	  statutory	  agency	  (2	  points)	  
• Poor	  level	  of	  academic	  achievement	  (2	  points)	  	  	  
	  

TARGETING	  LEVEL	  

• High	  (10-‐15points	  )	   	   	  
• Medium	  (5-‐10	  points	  )	   	   	   	   	  
• Low	  (0-‐5	  points	  )	  

Each of these students are then offered multidimensional strategies and supports depending on need 

which consist of all or a combination of the following: 

o Educational support 

o Behavioural support 

o Therapeutic support 

o Personal/ social development programmes 

o Parent work 

o Holiday time supports 

o Liaising with other agencies 

o In school initiatives 

o Out of school initiatives 

x
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o Alternative learning opportunities  

 

Institutional implementation  
Ennis Community College and Ennis Schools Completion Programme have worked intensively 

over the last 12 years to assess need and have put in place specific programme and initiatives to 

tackle early school leaving and increase engagement in the school system.  The three which have 

been most effective over time are: 

1. Orbital programme  

2. Withdrawal timetables  

3. Practical subjects  

 

In the past 14 years Ennis Community College by supporting targeted students in the School 

Completion Programme have decreased dropout rates by between 15-20%.  
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CASE STUDY 1 

ORBITAL – Outdoor Resources Brought into Teaching and Learning 

Ennis Community College offers the Orbital programme to 2nd year students.  The programme is 

funded, staffed and provided through collaboration between Ennis Community College, Ennis 

Schools Completion Programme, Co. Clare VEC, Burren Outdoor Education Centre, Ennis West 

Partners Bus Company, Clare Sports Partnership and supported by JCSP. 

Orbital is about learning outside the classroom and is based on a model of experiential learning and 

offers the students at Ennis Community College the opportunity to experience the curriculum in 

action. Orbital takes place on Tuesdays from 9.40 am to 12.35/1.15pm for 2nd year students on two 

week rotation and involves visiting sites in Ennis and its surroundings towards Shannon, Limerick 

and the Burren. 

Why is Orbital part of the Curriculum in Ennis Community College? 

Some students have difficulty understanding educational concepts in the classroom environment.  

What may have seemed less interesting and abstract in the classroom becomes exciting and alive 

when experienced for real on these visits.  It is difficult within a classroom environment to always 

demonstrate the practical use of a concept or to show how a concept might practically inter-relate 

with other subjects/situations.  With teachers input and suggestions of visits, timing and destinations 

the visits can correlate directly with the teaching with the classroom thus increasing the learning 

outcomes for each individual student. 

“Tell me and I will forget, show me and I may remember, involve me and I will 

understand”          Confucius 

Current research indicates that experience based learning is highly effective with students with 

emotional behavioural difficulties and those with other special needs and has been proven to 

increase retention rates up to75%.  Orbital focuses on ‘practice by doing’ it also provides a focus on 

building self-esteem, self-confidence and promotes within students good team building and group 

work skills.  

“For the things we have to learn before we can do them, we learn by doing them”                                                                                                                                                     
Aristotle           

What is the purpose of Orbital?                                                                                                                                                                                                                                                                     

1. To engage students tangibly with educational concepts relevant to the Junior Certificate 

syllabus.  This is achieved through teacher collaboration and school planning in a practical 

manner that will most benefit each students approach to the Junior Certificate. 
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2. To enhance and support the curriculum and the learning experience, outcomes and 

opportunities of each student by catering to the diverse learning styles and educational needs 

that are present in the classroom. 

3. To complement the teaching in the classroom through teachers participating in planning 

curriculum and visits, worksheets and suggesting expected learning outcomes. 

4. To provide opportunities for students to become more aware of their local environment and 

become critically aware of what has happened historically and what is now going to sustain 

and develop their community 

5. To provide students the opportunity to become more aware of their own strengths and 

weaknesses.  Through preparation for the visits, linking visits to classroom teaching, 

activities and learning on visits.  

SCP staff work with the school by offering alternative learning and educational provisions such as 

the ORBITAL (Outdoor Resources Brought Into Teaching and Learning) to cater for the students 

who due to educational needs, behavioural difficulties or language difficulties  cannot engage fully 

with the mainstream curriculum.  

Outcomes: 

1. Students can engage in the curriculum in a different way 

2. Teachers can be innovative with the trips, learning and curriculum 

3. Provides visual cues for learning- photographs used in classroom 

4. Students access resources and  amenities throughout their county where otherwise they 

would not have the opportunity to  

5. Provides an alternative to the textbook for students with special educational needs  or 

difficulty with English  
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Team Building :problem solving 

 
Linking with local employers 

 
The living textbook – history  

 

Enhancing team work and commnuication skills  

 
Learning about world of work, career and 
apprentice opportunities  

 
 
History in Action -  
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O.R.B.I.T.A.L. Review 

2012-2013 

O.R.B.I.T.A.L. was reviewed this year by a number of ways; 

1. Student Questionnaire. 
2. Student Brainstorm session. 
3. Staff Questionnaire. 
4. Cross staff selection meeting.  

Diagnostic Window of the programme;  

What’s working well What’s not working well 
 

ü Teachers accompanied 
students on the trip relevant to 
their subject.  

 
ü Staff came forward with their 

suggestions and the planning 
was done based on their 
requests for same.  
 

ü Provision of jackets and wellies 
for each student weekly should 
they require same. 

 
 
 

 
ü Monday- not the ideal day.  

 
ü The ecology trip was proposed 

as a seashore habitat but 
Dromore and the woodland 
was used – this suited best for 
planning but wasn’t the initial 
request from the dept.  
 

ü Some reluctance from students 
to be actively participative on 
the trips. Perhaps this is due to 
a lack of confidence.  

Overall the reaction is one of positivity. The students had a number of grievances in 
relation to the project, namely;  

• The bus was small 
 

• The loss of a school tour due to their participation in the programme – this is 
something that needs clarification going forward. ORBITAL should not be 
considered a ‘tour’ replacement as it should be viewed as a separate entity 
and programme to support their learning.  

 
• The highlights of the year were the gymnastics, rock climbing and cliffs of 

Moher trips.  
 
 

Ø Speaking to the teachers at the meeting (most of whom had no 
involvement with the programme), they were positive of the benefits of the 
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programme. There was an awareness of it among the staff and were willing 
to participate when the opportunity would arise. It was said that any 
teacher is welcome to suggest a trip which would fit into their curricular 
needs and support the environmental aspects of learning which ORBITAL 
delivers.  
 

 
Ø One overall feeling was that Monday was not the ideal day to run the 

project. Given students inability to remember the plan etc., a day later in the 
week would be good as we could remind students of the trip and 
requirements for same.  

 
Ø While the programme hasn’t appeared to have any major impact on the 

attendance of students, it has been a huge support to the needs of the 
students in second year. Many were able to verbally recall their experiences 
on the trips and we’re hopeful that the full benefits will be reaped next year 
as the students prepare for their Junior Certificate exams.  

 
Ø Teachers who participated in the trips were very pleased with the overall 

organisation and communication of the events as they occurred. Staff were 
appreciative and recognised the benefits that the trips made to their 
subjects.  
 

Ø Trips were ranked in order of favourite to least favourite were as follows; This 
was taken by a group of 28 students present on the day of the display, May 
20th 2013 
 

1. Gymnastics Trip 
2. Rock Climbing 
3. Cliffs of Moher 
4. Ecofarm 
5. Microsemi – factory visit 
6. Ennis Town Walk 
7. Dromore Woods 
8. Kilfenora Heritage Centre 

 
Ø In conclusion we recommend the following  

o moving the day, 
o Further increase links to revision of material via the photos taken for both 

next year’s second and also third years as they prepare for their Junior 
Certificate Exams.  
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CASE STUDY 2 

PRACTICAL SUBJECTS – SUPPORT CLASSES  

If young people are to lead fulfilled lives, achieve their full potential and contribute 
positively to their society as adults, they need to make full use of the opportunities available 
to them, in particularly during adolescence.  They need to be empowered to take informed 
decisions about their futures and enabled to develop the skills necessary to turn their 
dreams into reality. 

 
Young people going through adolescence are faced with many decisions.  If they come from 
deprived backgrounds with limited opportunities for developing the sound skills necessary 
for success they are less likely to do well at school.  Without success at school they have 
reduced opportunities to continue into further education and training and subsequently 
obtain satisfying work as adults.  Underachievement at school is an early indicator that 
something may be very wrong, if this leads on to occasional truanting and eventually 
dropping out of, or excluded from school , a young person is at a very severe disadvantage, 
and is more likely to be involved in other “risk” behaviours. 

 
One major factor influencing young people’s lifestyle is their self-esteem, self-image, and 
their view of what life holds for them, whether the future is worth waiting for.  If their 
perception is that their future is bleak, with very little chance of obtaining work and a 
reasonable income, then they will live for the present and obtain their self-esteem from their 
peers through whatever activities give immediate gratification.  The misuse of drugs, 
irresponsible sexual behaviour leading to unintended pregnancy or HIV/Aids and criminal 
activity are all potential consequences of a no hope attitude to life. 

 
All these behaviours are related, so that any programme intended to address “risk” must 
first address the underlying problems, not the symptoms.  In other words, a holistic 
approach is needed which emphasises the importance of individual empowerment rather 
than focus on a single issue. 

 
(Working with young people at risk – a discussion paper, Hoskins John, 1996) 

 

The history of the development of Irish technical education traces back to from the first Mechanics’ 

Institute in Dublin in 1824, to the first Technical School (Kevin St.) in 1887, the Vocational 

Schools of the 1930s and the Community Colleges of the 1980s.   Vocational Education 

Committees (VEC) were originally created by the Vocational Education Act 1930, as successors to 

the Technical Instruction Committees established by the Agriculture and Technical Instruction 

(Ireland) Act 1899. The original purpose of the committees was to administer continuation and 

technical education for 14 to 16-year-olds. Continuation education was defined as "general and 

practical training in preparation for employment in trades", while technical education was 

described as "pertaining to trades, manufacturers, commerce and other industrial pursuits". To this 

end the VECs were charged with the duty of setting up and maintaining vocational schools. 

Through their dedication and determination, Ireland became endowed with a statutory system of 
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education that is democratically controlled, multi-denominational, co-educational and highly 

responsive to local and emerging needs.  From early in the last century there was a firm focus on the 

delivery of practical subjects for all students in the Irish educational system.  Students are offered 

practical subjects from the age of 12 to cater for all learning styles and abilities with the focus of 

getting them work ready.  

 

In a secondary school like Ennis Community College which is classed as a Band 1 DEIS 

(Delivering Equality of Opportunity In Schools) school catering for students from disadvantaged 

backgrounds providing a vocational focus,  many of the students from other nationalities have little 

English and in some cases none.  And many of their parents are in a similar situation.  Due to 

financial constraints and language difficulties amongst these families education at 2nd level is not 

always a high priority with parents or students and this in turn leads to early school leaving with no 

certification or qualification which makes gaining meaningful employment very difficult for them. 

Students from Irish traveller and Czech / Slovak (Roma) communities are the most likely to drop 

out early.  These two communities alone account for 28% of the total school enrolment and very 

few of these would attend school beyond the age of 16 (the earliest age at which students can 

legally leave school in Ireland) with many of them leaving school, or at least attending poorly, well 

before this. This makes it very difficult for them to gain employment and can lead to anti-social 

behaviour as there is little else for them to do but walk the streets.    33% of the school population 

has a diagnosed special educational need, another risk factor in relation to early school leaving.  Out 

of a total school population of 260 students we have 28 different nationalities with varying degrees 

of English fluency.    

 

This profile of student has traditionally struggled with the more academic subjects and 

underachievement and low grades would be common.  The College has put effort and resources into 

ensuring a wide variety of practical subjects are available to students with 7 choices in the Junior 

Cycle. This practical focus gives the students the opportunity to succeed in subjects which most 

interest them and provides an opportunity to overcome barriers to education.  

 
DEIS has enhanced delivery of services to disadvantaged students by its stated aim; “the challenge 

for the education system is to work, in partnership with others, to overcome as many of these 

barriers as possible in a way that is learner-centred, systematic and effective in terms of educational 

outcomes”. (DES, 2008, p.3)   DEIS identifies the barriers to school achievement as “often caused 

by issues outside the education system”. (DES, 2008, p.15)  From financial, family, health issues to 



STAYON	  Case	  study	  –	  Ireland	   526609-‐LLP-‐1-‐2012-‐1-‐NO-‐COMENIUS-‐CMP	   Page	  13	  of	  24	  

cultural or social community concerns the students of DEIS schools face far greater obstacles to 

achieving and completion of school. Concentration of large numbers of students from one socio 

economic background compounds this exclusion and often leads to lack of motivation or direction 

within school. Coupled with lack of familial interest and support for education the barriers often 

become too great to overcome.   Underachievement is a fact in disadvantaged schools and was 

recently outlined within the National Competitiveness Council’s (NCC) Statement on Education 

and Training;  

 

“While the nature of educational attainment is multi-faceted and schools alone cannot solve 
deep rooted societal problems, there is a need to ensure that the programmes in place are as 
effective as possible. Concerns remain over the quality of education in disadvantaged areas” 
(NCC, 2009, p15.)  

 

DEIS aspires to the concept that the education system is inclusive and enables every student to 

reach their potential. Education is viewed as “critical in nurturing children’s development across a 

range of intelligences and skills, and in laying the foundations for successful participation in adult 

life”. DEIS aims  

“to challenge under-achievement in schools, which can have profound consequences for 
children and adults in later life, not only in terms of economic uncertainty, but also in terms 
of well-being, health, self-esteem and participation in family and community life.  

 

In an effort to stop children dropping out of school, the School Completion Programme (SCP) was 

set up in 2003 through DEIS with its primary aim of “breaking the pattern of early school leaving 

and tackling educational disadvantage” 

“Underperformance at primary level means that significant numbers of Irish children enter 
second level schools at a disadvantage and with a limited range of skills. The 11.5 percent of 
Irish people aged 18-24 who have not completed the Leaving Certificate or equivalent 
remains too high. There are significant concentrations of underperformance in certain 
locations”. (FORFÁS) 

 
 
SCP works in the Community College to enhance the supports offered by the school by providing  

• Individual tuition 
• Individual practical withdrawal classes 
• Small group practical classes 
• In class supports for students 
• Individual tuition 
• Support with completing practical tasks and briefs 
• Support with written exam preparation  
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Increased participation and sense of success amongst students and building on practical transferable 

skills fits into the National Skills Strategy aim which states that 

 
“in order to achieve the participation targets set in the National Skills Strategy, patterns of 
educational disadvantage in Irish schools must be tackled. Investments in tomorrow’s labour 
force should begin as early in life as possible”. 

Additional supports are provided in the following areas:  

• Home Economics  
• Woodwork 
• Metalwork  
• Art 

Home Economics  

Home Economics is a subject where students learn how to take care of themselves, others, their 

homes and their environment. As Home Economics is a very practical subject, they carry out a lot 

of activities in school and at home. 

 

Students are shown how to use the information they have learned in everyday life; from looking 

after themselves, to shopping and caring for others.  They gain experience at managing their 

resources and time. 

 

There are many jobs and careers that they can work in, e.g. chefs/cooks, catering, fashion and 

textiles, child care, teaching, food industry, tourism, and health and nutrition. 

 
Woodwork 

Materials Technology Wood (MTW) is one of the technology subjects offered at Junior Cycle. In 

MTW students learn to design small projects and the skills required to use tools and equipment to 

make these designs. They work mainly with wood but also with other materials.   

 

Students learn the correct procedures to follow when developing an idea into a finished artefact e.g. 

a piece of furniture or a child’s toy etc.  They are able to identify different trees, recognise their 

importance to us and our environment and learn the skills to make objects from wood and know 

how to apply appropriate finishes to them, e.g. paint, varnish, stain or polish. 

	  
Metalwork 

Metalwork is one of the technology subjects offered at Junior Cycle. It is an activity-based course 

focusing on metal, how to work with it and how to assemble different parts. Other materials such as 
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plastics and wood are also investigated and used in project work. Students work with basic 

electronic components too. 

 

Students learn how to assemble these materials into useful and interesting items know the most 

suitable finish to apply to their projects. 

 
Art 

In Art, Craft & Design students have the opportunity to create images and objects using a variety of 

tools, materials and special equipment. To understand Art, Craft, Design it is important to make 

things oneself so that one learns and understand by doing 

 

Many of the skills students learn while studying Art, Craft and Design are very useful outside of 

school and in whatever job they choose to do in the future. There are many career opportunities in 

Art, Craft and Design - areas such as: photography, illustration, interior/industrial/fashion design, 

education and architecture. 

	  

Providing additional supports to students in these subjects and ensuring they have success and 

better grades changes their often-held perception that their future is bleak and that they  have very 

little chance of obtaining work and a reasonable income to one of success and personal satisfaction 

with a personal relevance for the future.  
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Analysis of Practical subject Support: 
 
 
 
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	   	   	   	   	   	   	  
	   	   	   	   	   	   	  

	  

	  

Out	  of	  the	  40	  students	  who	  completed	  the	  junior	  cycle	  course	  it’s	  worth	  considering	  that:	  

• 2	  students	  studied	  4	  practical	  subjects	  as	  part	  of	  the	  junior	  cycle	  course	  
• 15	  students	  studied	  3	  practical	  subjects	  as	  part	  of	  the	  junior	  cycle	  course	  
• 17	  students	  studied	  2	  practical	  subjects	  as	  part	  of	  the	  junior	  cycle	  course	  
• 6	  students	  studied	  1	  practical	  subject	  as	  part	  of	  the	  junior	  cycle	  course	  

It	  is	  also	  worth	  noting	  that	  out	  of	  the	  40	  students,	  32	  students	  took	  at	  least	  2	  practical	  subjects	  as	  part	  of	  
the	  junior	  cycle	  course.	  
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SCP	  Involvement	  

When	  this	  year	  group	  initiated	  the	  junior	  cycle	  course	  at	  the	  school	  there	  was	  56	  attending.	  	  

	  

It	  is	  important	  to	  note	  that	  out	  of	  the	  8	  students	  who	  dropped	  out,	  six	  of	  them	  were	  members	  of	  the	  
traveling	  community.	  	  

SCP	  were	  supporting	  34	  students	  from	  this	  group.	  These	  students	  were	  targeted	  for	  various	  reasons	  but	  all	  
shared	  the	  risk	  of	  dropping	  out	  of	  the	  education	  system.	  The	  final	  chart	  demonstrates	  how	  many	  of	  the	  
students	  out	  of	  these	  35	  students	  succeeded	  in	  completing	  the	  junior	  cycle	  course	  through	  the	  support	  of	  
SCP.	  

	  

 

72	  %	  

14	  %	  

14	  %	  

Junior	  Cycle	  CompleEon	  

Students	  who	  completed	  junior	  
cycle	  

Students	  who	  transferred	  to	  
another	  school	  

Students	  who	  dropped	  out	  of	  
school	  

76	  %	  

21	  %	  

3	  %	  

Targeted	  Students	  

Successful	  students	  

Traveler	  Students	  who	  dropped	  
out	  

Other	  students	  who	  dropped	  
out	  
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CASE STUDY 3 

WITHDRAWAL CLASSES   

Background to Withdrawal Classes  
 
Every year a small group of students leave school without qualifications, some of them without 

attempting any of the State examinations.  For many of these young people, their experience of 

school has been one of failure and alienation. 

 

The Junior Certificate School Programme (JCSP) was introduced by the Department of Education 

and Science in September 1996 as an intervention within the Junior Certificate specifically aimed at 

those students who are potential early school leavers.    

 

The Programme is designed to ensure that these young people can benefit from their time in school 

and enjoy the experience of improvement and success.  It does this by providing a curriculum 

framework which will assist schools and individual teachers in adopting a student centred approach 

to education and in providing students with a programme to meet their individual needs.   

 

It sets out to make the experience of school relevant and accessible to those young people who find 

it difficult to cope with the school system and who would benefit from support in working towards 

the aims of the Junior Certificate.   

 

The JCSP approach involves: 
 
• Analysing students' strengths and weaknesses and taking note of any specific recurring 

difficulties 
 

• Planning programmes of work which both build on students' abilities and address the main 
obstacles which hinder their progress 

 
• Engaging in dialogue with young people and their parents regarding their needs and their 

progress in school 
 
 
In addition to reinforcing the general aims of the Junior Certificate, the JCSP addresses the main 
obstacles which hinder some young people's success in their second-level school career e.g. 
 
• The lack of certain basic knowledge and skills which are necessary for coping in the second-

level school.  These include, but are not confined to, competence in literacy and numeracy 
 
• Difficulties with social interaction not only with teachers, but with peers.  Students who have 

prolonged experience of failure in school often lack self-confidence and have poor self-



STAYON	  Case	  study	  –	  Ireland	   526609-‐LLP-‐1-‐2012-‐1-‐NO-‐COMENIUS-‐CMP	   Page	  20	  of	  24	  

esteem.  This can affect their academic performance as well as their social experience in 
school. 

 
• The number and variety of subjects and subject teachers in second-level schools, which 

contrast with the more integrated experience of the primary school.  The fragmentation of the 
subject centred curriculum can be especially problematic for some young people at the transfer 
stage between primary and second-level school. 

 
 

The Junior Certificate School Programme provides schools and teachers with a focus for identifying 

and addressing these issues before they develop into major problems. It also assists teachers to take 

appropriate action if these are already causing young people to have difficulties with school. 

 

Students who may be at risk can be identified at an early stage in their school careers.  Schools 

whose staff is experienced in working with young people who have experienced failure during 

schooling and/or who are under-achieving have noticed that many students who fail or drop out 

display a combination of the following indicators: 

 
• Poor attendance or truancy; 

• Serious difficulties in the primary school; 

• Difficulty with some of the basic skills and knowledge which are necessary for coping with 

second-level school, for example, reading, writing and numeracy; 

• Signs of being alienated or disaffected and non-co-operative behaviour such as disrupting 

class or withdrawal from school life; 

• Difficulty in getting along with their peers especially in the case of those who show signs of 

poor self-esteem. 

 
 
The JCSP Curriculum Strategy 
 
The Junior Certificate School Programme operates within the Junior Certificate curriculum.  It 

follows the curriculum framework set out for the Junior Certificate, which is re-focused to cater for 

JCSP students.  

  

It is an intervention into the Junior Certificate and not an alternative to it. It helps to make the 

curriculum accessible and relevant to young people who would benefit from a different approach to 

the Junior Certificate. 
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All JCSP students follow at least the courses leading to the Foundation Level examinations in 

English and Mathematics, and a suitable course in Irish.  Other subjects are included in their 

timetable, following consultation between school authorities and parents.  Most students follow a 

Junior Certificate programme very similar to that of their peers. 

 

The JCSP curriculum strategy involves: 

 
• Cross-curricular work which helps to locate discrete skills and knowledge in a meaningful 

context, which reinforces learning across subject boundaries and which promotes team-work 
among teachers.  It also continues the integrated thematic approach of the primary school.  
Time is provided to schools for teachers to meet and plan the cross-curricular activities. 

 
• Basic skills development relevant to many areas of the curriculum and which are important 

for managing daily life, both inside and outside school.  These include, but are not confined 
to, literacy and numeracy. 

 
• Personal and social development which enhances self-esteem and the ability to relate well to 

other people.  All areas of the curriculum have the potential to contribute here. 
 
 
Adoption of this curriculum strategy will influence key aspects of classroom practice and, in 

particular, will facilitate the use of an extended range of teaching methods. 

 

 
The content of the courses which JCSP students follow emphasise: 
 

• Skills, knowledge and concepts selected from Junior Certificate subject syllabuses, which 
best explore the aptitudes and abilities of these young people 

 
• Key skills, knowledge and concepts which are essential for students' progress in all areas of 

the curriculum and which are not always explicitly stated in Junior Certificate subject 
syllabuses.  Examples include reading, use and care of tools and equipment, manual 
dexterity 

 
• Personal and social development, addressing issues such as life skills, relationships, self-

esteem and substance abuse. 
 
 
Ennis Community College- Development of withdrawal classes  
 
In Ennis Community College and Ennis Schools Completion we adopt the JCSP programme based 

on local and student’s needs.  In 2nd year and the start of 3rd year we reassess the students’ abilities 

and strengths and the students are placed in targeted JSCP class according to needs to ensure the 

best possible educational outcomes in the Junior Certificate. 
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This JCSP class consists of: 

• Smaller class numbers (15 max) 
• Reduced subject loads –down from 13 to 7/8 
• Specialised teaching  
• Differentiated learning 
• Focus on numeracy and literacy skills 
• More emphasises on practical subjects  

 
Despite this level of support some students are unable to manage even in this supported class the 

due to a variety of different reasons: 

• Behavioural issues  
• School refusal 
• Poor or inconsistent attendance 
• Poor educational attainment 
• Expressing that they will leave school 
• Family circumstances 
• Feuding  
• A significant number of suspensions  
• Students who are likely to be expelled from school 

 
For these students Ennis Schools Completion Programme has put in place a withdrawal programme 

to ensure educational progression and attainment this programme is based on an adapted JSCP 

programme that consists of: 

• In school withdrawal 
• Students attend school for a reduced number of hours 
• Students take 6 subjects for Junior certificate -3 academic, 3 practical 
• Strong emphasis on students strengths  

 
 
We offer this is two ways: 

1. Separate teaching - one teacher to two students  
2. In mainstream on a reduced day - with support staff present  

 
The decision to provide this level of support in terms of withdrawal classes is taken in consultation 

with: 

• School management 
• Students 
• Parents/care giver  
• Guidance counsellor- re: progression and attainment  
• On the recommendation of – 

o Clinical psychology 
o Child and adolescent mental health services 
o Social work department  

 
The withdrawal classes require a significant of planning and staffing on top of a government funded 

JCSP initiative which is designed to cater for the most educationally disadvantaged students.  But In 
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Ennis Community College School It is imperative that students leave school with an educational 

qualification to break the cycle of generational drop-out and lack of educational attainment.   In the 

2012-2013 SCP and resource department supported the 12 student most at risk of dropping out of 

school through withdrawal.  

Students 2012-
2013  

Withdrawal 
type  

Year  Completed 
year  

Exams  Returned 
2013-2014  

Student A  Mainstream 
reduced 
timetable 

1st  Yes  In school  Yes  

Student B Separate 
teaching  

2nd  Yes  In school  Yes  

Student C Separate 
teaching 

2nd  Yes  In school Yes  

Student D Separate 
teaching 

2nd  Yes  In school Yes  

Student E Separate 
teaching 

2nd  Yes  In school Yes  

Student F  
 

Mainstream 
reduced 
timetable 

2nd  Yes  In school  Yes  

Student G Mainstream 
reduced 
timetable 

2nd  Yes  In school  Yes  

Student H Mainstream 
reduced 
timetable 

2nd  No In school  No 

Student I Mainstream 
reduced 
timetable 

2nd  Yes  In school  Yes  

Student J Mainstream 
reduced 
timetable  

3rd  Yes  Junior 
Certificate  

Yes – senior 
cycle  

Student K  Mainstream 
reduced 
timetable 

3rd  Yes  Junior 
Certificate 

Yes – senior 
cycle 

Student L Mainstream 
reduced 
timetable 

3rd  Yes  Junior 
Certificate 

Yes – senior 
cycle 

 

 

 

 Number Targeted  Number Completed Success Rate  
Withdrawal Classes  12 11 91.7% 
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Outcomes: 

1. 11 finished the 2012/2013 academic year who wouldn’t have done so without intensive 

withdrawal support 

2. The 3 students in 3rd year (junior certificate year ) sat the Junior Certificate exam  

3. 11 Student finished the year successfully having either taken school exams or state exams  

 

 

	  

 

 



STAYON	  Case	  study	  –	  Greece	   526609-‐LLP-‐1-‐2012-‐1-‐NO-‐COMENIUS-‐CMP	   Page	  1	  of	  14	   	  

 

CASE STUDIES - GREECE 
 
Case study 1 

 
A School Network for the Roma Children and their Education: 

“Roma Children at School” 

Maria Vlachaki 

Educator (Med/ PhD) 

Principal of 3rd Intercultural Primary School of Menemeni-Greece 

 

1. Introduction 
In Greece, a high percentage of school dropout is reported among children who come from Roma 

communities. It is important to note that school dropout is on the increase during the transition from 

Primary to Secondary education. Indicatively, during the school year 2011-2012 there were 13,734 

Roma students who attended Elementary School throughout Greece, while 2,141 attended High 

School classes. 

     Dealing with the school dropout of Roma students presupposes the recognition of their different 

way of life, their constant moving, their habits and values according to which they have socialized. 

The clear knowledge and understanding of their special cultural identity is able to contribute not 

only to the smooth adjustment and integration of the children in the social community but also to 

the development of channels of communication and cooperation with the family and the local 

community for the benefit of the children. 

    The promotion of the teachers’ knowledge and experience in Roma students and the support of 

actions for the enhancement of their regular attendance has been the major purpose of the 

creation of the Network of “Roma Children at School”. 

 

2. The identity of the “ Roma Children at School” Network  
The “Roma Children at School” Network started operating unofficially on September 2013 on the 

initiative of a headmistress of an Elementary School who takes part in the STAYON program. 
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    On the first level of the specific Network’s development the schools which participate in it, 

belong to the Directorate of Primary Education of Western Thessaloniki and they are Elementary 

Schools and Kindergartens from areas where there is a high percentage of Roma children. 

However, it concerns schools all over the country which are attended by Roma children. 

Additionally, the expansion of the Network has been planned with the participation of schools of 

Secondary Education, thus enhancing the continuation of school attendance. Moreover, the 

promotion and development of the Network has been organized because of the recognition of the 

importance of highlighting international knowledge and experience for the education of Roma 

children. At the same time, the activation of relevant initiatives by teachers can help towards the 

better implementation of the program.   

 
3. The targets of the Network 
The main targets of the Network concern the feedback, enhancement and highlighting of the 

teachers and principals work at schools which Roma students attend. 

Specifically, we aim at the following: 

1. The interconnection and cooperation of schools of Primary and Secondary Education 

aiming at the smooth transition, adjustment and integration of Roma children into the school 

environment. 

2. The dealing of school drop out which exhibits high percentages in Roma students in 

Primary and Secondary Education. 

3. The promotion of good practices for the enhancement and encouragement of regular 

attendance and the handling of student dropout amongst the Roma students. 

4. The recording of communication data of schools which Roma students attend in areas 

where the Roma communities live. 

5. The exchange of information among the school principals during the search or transcription 

of Roma pupils who usually move to areas where Roma communities reside. 

6. The exchange of experiences among the teachers who work at schools with Roma 

students. 

7. The knowledge of the special educational legislation concerning Roma students. 

8. Finding solutions to issues which have to do with attendance, such as the justification of 

absences during the school year, as well as the possibility of Roma children attending 

school beyond the age of sixteen until their adulthood.  

9. The enrichment of curricula with elements of the special culture, history and language of 

Roma. 

10. The teaching of their mother tongue, Romani, at school. 
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11. The development of cooperation with services and private entities for the solution of 

problems that relate to living conditions of the families of Roma children, which in turn can 

act preventatively to their regular attendance. 

12. The protection of Roma Children’s rights and the dealing of issues of social exclusion and 

racism against Roma children. 

13. The briefing of the educational and broader community for international actions and 

projects that concern Roam children’s education. 

14. The support and organization of workshops and projects with topics that have to do with the 

education of Roma children. 

15. The promotion of research into issues of Roma children’s education. 

16. The operation and function of a special website for the presentation and achievement of the 

goals of the Network. 

 

4. The effectiveness of the Network 
The “Roma Children at School” Network in the quite short time of its operation has yielded positive 

results in the following actions: 

-‐ The support of research, recording of student dropout and the seeking of causes at the 

schools where Roma children are enrolled and which belong to the Network. 

-‐ The exchange of special knowledge for the Roma, both of the studies for the education of 

Roma children, as well as of the good practices that have been materialized at schools which 

participate in the Network. 

-‐ The smooth adjustment and the incorporation of students who transferred from a school of a 

certain area to a school of another area that belonged to the Network.  

-‐ The joint search for solutions for the handling of problems which prevent the regular 

attendance of Roma children, such as their moving to and from school, inaccessibility to 

medical centers for medical examinations, incomplete vaccination, psychological support of 

their family, especially when it is a single parent family or when the parents serve prison 

sentences. 

-‐ The organization of workshops about educational guidance and the choice of High Schools 

according to their special talents and the tendencies, as well as their interests (e.g. music). 

-‐ The cooperation of parents and other members of the Roma community and the activation of 

their interest to participate in educational actions which take part in schools of the Network. 

-‐ The increasing awareness of the broaden community with regard to illiteracy which affects 

mainly people who come from low social or financial walks of life and members of minority 

ethno-cultural groups, such as Roma people and Muslims of Western Thrace. 

-‐ The notification of the results of the overview for the students’ dropout in Greece. 



STAYON	  Case	  study	  –	  Greece	   526609-‐LLP-‐1-‐2012-‐1-‐NO-‐COMENIUS-‐CMP	   Page	  4	  of	  14	   	  

-‐ The dissemination of STAYON program and its targets in the educational community at local, 

regional and national level. 

-‐ The collection of information material concerning Roma people in Greece as well as special 

studies and researches on their education so that an electronic library can be created through 

a website which is going to be created and serve the Network’s purposes.  

 

Photo1, 2: The cooperation of primary and secondary schools in order to prevent dropout during 

the transition. Roma pupils of 6th grade of Primary School are being informed of the Arts 

Secondary School and the Music Secondary School.    

 

	  
 



STAYON	  Case	  study	  –	  Greece	   526609-‐LLP-‐1-‐2012-‐1-‐NO-‐COMENIUS-‐CMP	   Page	  5	  of	  14	   	  

Case Study 2 

 

A critical, transformative approach to the dealing with school drop-out 

The case of 3rd Intercultural Primary School of Menemeni  

 

Maria Vlachaki 

Educator (Med/ PhD) 

Principal of 3rd Intercultural Primary School of Menemeni-Greece 

 

1. Introduction  

The immense influx of economic immigrants and refugees from the Balkan Peninsula (Albania, 

Romania, Bulgaria, former Yugoslavia), from Eastern Europe (Russia, Ukraine, Poland) and Asia 

(Kurds, Pakistani, Palestinians) at the beginning of 1990 has contributed to the enhancement of 

the multicultural structure of Greek society. The interest of the educational research has turned 

towards the integration and the school attendance both of the children of newcomers-immigrants 

as well as of the children that come from the already existing ethno-cultural minorities, the “historic 

minorities” (Damanakis, 2002:89) such as Roma. 

       Although the research into school drop-out has not been done systematically, especially at 

Primary Education level, Roma pupils appear to have the highest percentages of school drop-out 

(Ministry of Education-Data for School Drop-out, 2013). The causes lie mainly to the weakness of 

official education to include elements of the Roma culture, when at the same time it hasn’t 

succeeded in changing their firm beliefs about the usefulness of the educational process. 

      The school which is not directly related to their professional occupation constitutes for the 

Roma community loss of time from the contribution to the family and the activities for which the 

family itself trains its members (I.NE.DI.BI.M, 2011:32). 

      Recent research into the methods that Primary and Secondary School Principals in the area of 

Western Thessaloniki apply for the dealing of school drop-out has marked out first and foremost 

the circumstantial planning of activities for the utilization of the cultural otherness in the school 

environment and the seeking of temporary solutions for the enhancement of students with different 

ethno-cultural identity regular attendance. (Vlachaki, 2013). The cooperation of the school with the 

family, at schools where it is realized, is based on an “additive” approach, including fragmentary 

and circumstantial elements of the civilization of “other” students (Banks, 2004). 

     Further down we are going to present ways to deal with school drop-out at a Primary School, 

which is located in a Roma settlement, in West Thessaloniki (Northern Greece). School’s 
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effectiveness in the solving of student drop-out problem is attributed to the critical view of the way 

school functions and its transformation to an “open” system, which is in a continuous interaction 

with the external environment. The school, the family, the community constitute environments, 

which on the one hand are constantly changing and on the other hand they interact among them, 

promoting the development of children who belong to them (Bronfenbrenner, 1994). 

     Bidirectional communication and contact of the school with the family environment is able to 

promote the continuous renewal of the school institution, as far as its organizing is concerned as 

well as the activities which are included in their everyday schedule, the rules governing the 

children’s behavior. The development of cooperation networks both in the inside of the school as 

well as outside of it, in relation to other individuals and members of social groups, including 

different ethno-cultural groups, and even more the equal participation in the initiative undertaking 

and decision making can render a more effective and substantial change (Breiting et al, 2005). The 

approach that was followed in the school of the study case for the confronting of drop-out was 

based on the critical reflective thinking for the identity and the actions of the school, while at the 

same time on the transformative prospect which is connected to the change of attitude of all school 

community members. The issue of school dropout did not concern exclusively the teachers of the 

school but also the students, parents, members of the local community who can actively participate 

in its resolution.   

 

2.   Aims of the specific study case 

The main targets of the research that was carried out in the School of the study case had primarily 

to do with:   

a) Systematic recording of the drop-out at our school. Students who are up to 16 years of age or 

students who have been often absent from school. The non-regular attendance, as it has been 

highlighted by the interviews of the children who had left school, constitutes a “message” that those 

children will quit school.    

b) The designation of effective actions for the prevention of school drop-out and the support of 

regular attendance.   

c) The identification of students’ different needs, learning, psychosocial and material needs, which 

act preventatively towards the regular attendance of classes and the research into respective 

solutions within the framework of a “holistic” approach to school drop-out.  

 

3.  The methods that have been implemented  

For the systematic recording of school drop-out at school at first has been a thorough research in 

the school archives/files, so that it could be determined who of the enrolled students up to 16 years 

of age, the upper age limit for the students of Elementary school, have interrupted their 

attendance.  
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 Afterwards, there have been semi-structured interviews of 23 Roma children who had dropped out 

of school, ranging from 13 to 16 years of age and 12 Roma children aged 12 to 14 who had been 

absent quite often. The children’s answers had been determinative in the planning of actions 

towards the direction of coping with school drop-out. There are also have been interviews which 

were conducted with the children’s parents who had dropped out of school or who had not 

attended classes regularly. During the implementation of the actions the host headmistress of the 

school in question kept a research diary, recording the impact which specific initiatives had on the 

target students.  

 

4.  Effective ways for defending school drop-out 

  

The record form for the school drop-out 

At the end of each week the school teachers’ filled in a special form with the names of pupils who 

were absent. Then the children’s parents would be contacted over the telephone. When absences 

extended to a period longer than a week there would be a visit to the student’s house by the 

teacher of the class or the School Principal. The continuation of the contact and the direct 

discussion with the parents or other relatives of the students has repeatedly contributed to the 

finding of solutions to issues which at first seemed intractable such as the possibility of parallel 

working or working at home. In the case of 5 students, three girls and two boys, the definite 

discontinuation of school has been averted. 

 

The classes for students over 12 years of age 

For the students over the age of 12 years who wanted to return to school but hesitated to attend a 

normal class with students of a younger age and higher pace of learning there has been a special 

class where special emphasis has been placed on the development of writing and reading skills. 

The connections with their everyday needs invigorated the children’s interest for the learning 

process. Additionally, critical commentaries of current and familiar issues allowed the development 

of skills that promoted their way of thinking and provided the necessary feedback for their everyday 

actions (Wray, 2006).       

 

The class for children with disabilities 

Children of the Roma community who are physically disabled or mentally retarded had been for 

quite a long time excluded from school education in the local area. The “dual social stigma” 

(Goffman, 2001) influenced the attendance negatively. The family refused to allow their child to go 

to a different school from the one that was located within the boundaries of their community and 

where all the other children attented. The operation of a class for children with disabilities at the 
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study case school combined with social and psychological support of the family has contributed to 

the smooth adjustment and integration of the children in the school community. 

 

The role of parents and students as mediators 

Acknowledging the fact that the equal apportionment of responsibilities and the cooperation 

between parents and teachers contributes to the more effective operation of school. (Allen, 2007 

:7), the issue of school drop-out was discussed with the parents at special meetings for each grade 

and was related to the sustainability of the school. One or two parents were designated in each 

grade who were willing to mediate so that students of the respective which their children attended 

would be encouraged to come to school. They assumed the responsibility to contact the parents or 

the person or persons who had custody of the children in question. 

 Respectively, children of the two higher grades decided to talk to their peers, who did not attend 

regularly, about the educational activities of the school. The children, as “interactive” subjects who 

are connected to and interact with other individuals in their social environments ( Soueref & 

Mpimpou- Nakou, 2006) acted as social action agents (James & Prout, 1990; Mayall, 1994) 

undertaking to change the attitude of the other children towards school. 

 

The psychological support of the students’ families who have dropped out of School or do 

not attend regularly 

The role models of the mother and the father who are successful, despite the fact that they have 

limited or no grammatical competence whatsoever, have emerged as strong counter-arguments for 

the non regular attendance at school. The constant cooperation of the School with the social 

worker and the psychologist has contributed to the encouragement of the children’s regular 

attendance who offered help to their families either by looking after their brothers and sisters or by 

working in the family business.1 

   The consulting support to the students in question and their families as it has been proved with 

children who belong to minority groups constitutes a major factor for the promotion of democratic 

education principles and contributes to the dealing of school drop-out.(Biseth, 2010:93) 

 

Actions for the confrontation of verbal and physical violence in the school environment 

One of the main reasons which was stated both by children and parents, members of the local 

Roma community as to why they do not come to school was their schoolmates’ aggressive 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  

1	  Social	  Workers	  and	  Psychologists	  worked	  together	  at	  School	  under	  the	  Education	  of	  Rom	  Children	  
Program	  in	  the	  Region	  of	  Central	  Macedonia,	  Western	  Macedonia,	  Eastern	  Macedonia	  and	  Thrace	  and	  the	  
Community	  Service	  Program	  with	  the	  co-‐	  financing	  of	  European	  Union.	  
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behavior towards them. Quite often the conflicts between the families were brought through their 

younger members to the school environment. For the configuration of a positive psychological 

climate among the students and the cultivation of mutual respect, solidarity and friendship there 

have been actions during which the children were given the opportunity to self expression, 

energetic hearing and dialogue.  

 

The discussion of the problem of the aggressive behavior was made within the framework of the 

operation of a School of Parents too. 2 However, the participation of parents was very poor.  

 

The financial support of the students’ family 

Among the reasons that were quoted for which parents did not send their children to school was 

the fact that they did not have the necessary clothing and footwear articles. The wardrobe that was 

created and opened in our school during the school year provided basic clothing articles and 

footwear as well as necessary stationary which was offered by the teaching staff and by the 

Parent-Teacher Associations of other schools which we appealed to for sponsorships.  

 

There has been a considerable aid to the family with the provision of free breakfast, under the 

program of feeding and promotion of a Healthy Diet.3 

 

The psychological and material support of the family has contributed to the stronger connection of 

the family to the school and the immediate handling of school drop-out. It has also contributed to 

the development of a school culture that is governed by relationships of reciprocity, trust and caring 

for your fellow man (Hill & Celio ref. to Sergiovanni, 2001:79) 

 

The enrichment of the curriculum with new cognitive subjects and actions 

In the framework of the Unified Reformed Educational Program new cognitive subjects, such as 

visual arts, theatre education, computers were introduced and they attracted the children’s interest. 

The implementation of school activities having to do with environmental education, health 

education and civilization have been encouraged and they were based mainly on participatory and 

exploratory teaching methods. 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  

2	  The	  School	  of	  Parents	  during	  the	  first	  year	  of	  its	  operation	  was	  realized	  in	  cooperation	  with	  the	  School	  and	  
the	  Program	  of	  Education	  of	  the	  Roma	  Children	  at	  the	  Regions	  of	  Central	  Macedonia,	  Western	  Macedonia,	  
Eastern	  Macedonia	  and	  Thrace,	  University	  of	  Aristotle,	  Ministry	  of	  Education	  and	  European	  Union.	  

3	  The	  Program	  was	  realized	  in	  cooperation	  with	  the	  Preventive	  Medicine	  and	  Occupational	  Medicine	  
Institute,	  Prolepsis,	  with	  the	  financial	  support	  of	  the	  Stavros	  Niarchos	  Foundation.	  
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The enrichment of the program with elements of the students’ familiar culture 

The school curriculum has been enriched with activities that responded to the children’s needs and 

at the same time they acknowledged the special features of the parental and social environment. 

After all, as it was observed in the past, the more focused a school remains on academic 

knowledge, the less capable it is of essentially caring about its students and their parents 

(Hargreaves & Fullan, 1998:14).  

 

Unlike the stereotypical notion of “deficiency” which is caused by the non-knowledge of the 

dominant greek culture, elements of their mother tongue, their history and beliefs concerning the 

values of life have been taken full advantage of in the daily timetable. One of the actions that 

attracted the children’s interest and enhanced their self-esteem was the creation of three-

languaged, illustrated dictionary in Romani, English and Greek language.  

 

Additionally, in our effort to create an “integrative” environment (Coehlo, 2007), the school library 

was enriched with books and digital material which refer to the students’ familiar culture. The 

reformation of school’s culture presupposes the acknowledgement of all school community 

members and their own individual contribution. This particular parameter, of course, presupposes 

the formation of a community that is based on the cooperation, the acceptance and the 

acknowledgement, as well as, on the attraction of its members’ special needs and interests (Booth 

and Ainscow, 2002). 

 

Furthermore the website included passages and photos which the students themselves brought to 

school. Even the translation of the passages into Romani has been attempted with the use of 

sound files, acknowledging the fact that Romani is an oral language. Also, the school magazine 

hosting the views of parents and members of cultural associations acted as a communication 

bridge with the local community. It contributed to the formation of a positive “public image” 

(Pasidiaris, 2004 :128) 

 

The school was connected through its enrichment actions and its education program to the 

community, intensifying the sense of belonging to it, both on the parents’ and on the children’s side 

alike (Hargreaves, 1982). 

 

The cooperation with the parents was not restricted only to the narrow terms of scheduled 

information meetings, but it entailed their active involvement in so much the decision making on 
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educational matters, as in the realization of relevant actions, working efficiently towards the 

direction of dealing with the problem of school drop-out. After all, the cooperation with the parental 

environment constitutes one of the most important factors for the efficient operation of the school 

organization (Leeman, 2003). 

 

As a conclusion 

Solving the school drop-out problem in the study case school was attempted by following a holistic 

approach to the matter. This was done by both the reformation of the school’s curriculum and its 

enrichment with elements of the children’s familiar culture as well as the implementation of actions 

which aimed at psychological, social and material needs of the Roma children and their families. 

 

The development of communication and interaction on equal terms between the school and the 

family environment has contributed to the recognition and making the best use of the students’ 

familiar culture (Bell & Stevenson, 2006:148) and the encouragement of their regular attendance 

and school success (Hidalgo et al, 2004:633).  

 

School drop-out has been a matter of equal dialogue, participatory responsibility, action and 

reflection for each member of the school community. Unlike the “assimilative” approach of 

otherness (Goddard & Hart, 2007) but in the framework of differential efficiency of the school unit 

(Scheerens & Bosker, 1997), all the voices have been heard and the special needs have been 

acknowledged.  

 

The confrontation of school dropout has become a matter of corporate responsibility at a school 

community, whose members have changed their attitudes and have started participating actively.   
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Photo 1: Cooperation with parents 

 

 
 

 

Photo 2: The enrichment of school curricula with elements of their own culture- The Romani-

Greek-English Lexicon                                              
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